Motivations of Adults Enrolling in an Evening Graduate Degree Program by Frazier, Bradford R
Lynn University 
SPIRAL 
Student Theses, Dissertations, Portfolios and 
Projects Theses and Dissertations Collections 
11-19-2009 
Motivations of Adults Enrolling in an Evening Graduate Degree 
Program 
Bradford R. Frazier 
Lynn University 
Follow this and additional works at: https://spiral.lynn.edu/etds 
 Part of the Adult and Continuing Education Commons, and the Higher Education Commons 
Recommended Citation 
Frazier, Bradford R., "Motivations of Adults Enrolling in an Evening Graduate Degree Program" (2009). 
Student Theses, Dissertations, Portfolios and Projects. 244. 
https://spiral.lynn.edu/etds/244 
This Dissertation is brought to you for free and open access by the Theses and Dissertations Collections at 
SPIRAL. It has been accepted for inclusion in Student Theses, Dissertations, Portfolios and Projects by an 
authorized administrator of SPIRAL. For more information, please contact liadarola@lynn.edu. 
MOTIVATIONS OF ADULTS ENROLLING IN AN EVENING GRADUATE 
DEGREE PROGRAM 
DISSERTATION 
Presented in Partial Fulfillment of the Requirements for the Degree of 
Doctor of Philosophy 
Lynn University 
BY 
Bradford R. Frazier 
Lynn University 
November 19,2009 
Lynn L i h y  
Lynn University 
Boca Ruton, FL 33431 
Order Number: 
Motivations o Adult tudents Enrolling in an Evening Graduate Degree Program 0- 
Bradford R. Frazier 
Lynn University, 2009 
Copyright 2009, by Frazier, Bradford R. All Rights Reserved 
U.M.I. 
300 N. Zeeb Road 
Ann Arbor, MI 48 106 
ACKNOWLEDGEMENTS 
Without the hell:, of many people during this process, this achievement would 
not have been possible. I first want to thank my dissertation committee. My 
committee Chairman, Dr. Bernstein, was always there for me with guidance, 
direction, support, and  rem men do us patience. Dr. Norcio and Dr. Cipolla dedicated a 
significant amount of time in helping me through the process, always providing me 
with prompt, helpful, and accurate feedback. Although I felt I worried all of the 
committee to death with my questions and problems, all were focused on helping me 
meet my goals and giving me encouragement. For that, I am most grateful. 
Next, I would like to thank several other key members on my team. 
Regarding pursuing ant1 earning my Ph.D., my wife said I should, my parents said I 
could, and Dr. Ed Fuller said I would. My wife, Emily, was always there for me 
with encouragement, support, and words of wisdom, especially when I was 
discouraged or tired. One of her sacrifices was my frequent absence from events that 
I was unable to attend due to school. My parents never doubted my ability to 
succeed with this endeavor. Both mom and dad were my biggest fans in completing 
this degree. And, finally, my friend, mentor, and coach, Dr. Ed Fuller who was 
always there to pick me up, brush me off, and put me back on the right path. To 
each of you, thank you. It is with your support that this dream has become a reality. 
Abstract 
According to the American Council on Education (2006), it is estimated that 
more than 41% of students enrolled in degree granting programs in higher education 
are nontraditional, adult students age 22 or older. Many of these 6 million students 
are entering graduate school as working adults. According to previous research on 
non-traditional students, participants may be motivated by a variety of reasons both 
intrinsic and extrinsic. Understanding adult students' motivations to enroll in a 
graduate school degree program is critical for graduate schools to remain viable and 
sustainable as they seek to attract tuition paying students. 
The purpose of this study is to determine the motivations of adults enrolling 
in an evening graduate degree program and to determine if specific variables predict 
the program of study. The study utilized a non-experimental, quantitative, 
correlational design to survey adult students currently enrolled in an evening 
graduate degree through the School of Business at Pfeiffer University, a small liberal 
arts college in North Carolina. The Graduate School has several satellite campuses 
across North Carolina. Students in the Master of Business Administration (MBA), 
Master of Health Administration (MHA), Master of Science in Leadership and 
Organizational Change (MSL), the dual degree of MBAIMHA, and the dual degree 
of MBAJMSL programs at all campuses were invited to participate in the study. The 
sample consisted of adults between the ages of 22 and 65 enrolled in one of the 
graduate degree programs offered through the School of Business and will consist of 
at least 290 participants. Participants will be surveyed in the classroom during class 
time. The researcher utilized multinomial logistic regression and factor analysis to 
test relationships of the independent variables (demographics, motivational 
orientation, and specific life triggers) on the log odds of being enrolled in a particular 
graduate program. 
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CHAPTER I: INTRODUCTION TO THE STUDY 
Introduction and Background to the Problem 
For decades, the study of adult education has been a primary focus for many 
educational researchers. These researchers soon identified that adults returning to 
pursue higher education differed from the more traditional college students. Houle 
(1961) was one of the earliest researchers who identified specific traits for adult 
learners. Through a qualitative study co~sisting of many interviews, Houle (1961) 
identified three motivation subgroups of adult learners: goal oriented learners, activity 
oriented learners, and learning oriented learners. 
Based on this foundation, other researchers sought to determine and to explain 
adult learners' motivation for returning to school. However, the volume of this 
research has decreased, and very little research has been done to examine motivation 
of those that enroll in graduate school as adults. 
Purpose 
The study utilized a survey instrument to identify demographics, the 
motivational orientation, and life triggers impacting the program of choice enrollment 
decision of students in a graduate degree program at the School of Business at 
Pfeiffer University, a small, liberal arts university in North Carolina offering evening 
graduate degree programs. The survey obtained demographics and program variables 
of the respondents. The survey included the modified Academic Motivation Scale 
College Version (AMS-C 28) by Vallerand, Pelletier, Blais, Briere, Senecal, and 
Vallieres (1992) to determine and quantify their motivational orientation in one of 
seven categories. The survey also asked the participants to rate the impact of life 
triggers, if any, that influenced their decision to enroll in graduate school. 
Using multinomial logistic regression and factor analysis, the researcher 
attempted to identify potential relationships among demographics and program 
variables, motivational orientation, and the impact of life triggers on the program of 
study enrollment decision. By examining this data, the researcher added to the body 
of knowledge regarding adult student motivations by addressing a specific population 
that has been overlooked in previous research. The primary purpose of the study was 
to investigate the potential relationship(s) among demographics, motivational 
orientation, and specific life triggers on the program of study enrollment decisions of 
adults entering an evening business degree program. Using the above variables, the 
study accomplished the following tasks: 
1. Identify demographics of adult students entering an evening graduate 
program. 
2. Examine the impact of motivational orientation on the program of study 
enrollment decision of these students. 
3. Examine the impact of specific life triggers on the program of study 
enrollment decision of these students. 
4. Identify any relationships between demographic factors and the program 
of study enrollment decisions of these students. 
The topic of motivation of adults entering an evening graduate degree 
program was developed after identifying a gap in the literature concerning this 
population. Extensive research on nontraditional student motivation has been 
conducted with several major bodies of research and theories developed. Very little 
research addresses the adult nontraditional student specifically attending an evening 
graduate business degree program. In addition, the largest portion of prior research 
has been absent of any rigorous statistical analysis. 
The goal of this study is to a) review the major theories of nontraditional 
student motivation, (b) to explore the relationship among demographics, motivational 
orientation, and life triggers, and (c) examine the impact of these three variables on 
the program of study enrollment decision of these students. 
Overview of Research Methodology and Research Questions and Hypotheses 
The proposed study was a non-experimental, quantitative, correlational design 
study. The dependent variable was the choice of program chosen as a result of the 
enrollment decision. The independent variables were demographics, motivational 
orientation, and specific life triggers. The study utilized multinomial logistic 
regression and factor analysis to identify any correlations among these variables. 
Demographics 
Theoretical Dejinition: 
According to Creswell(2005), "Background questions (or demographic 
questions) assess the personal characteristics of individuals in your samples" (p. 362). 
Program of study is defined as Master of Business Administration (MBA), Master of 
Health Administration (MHA), Master of Science in Leadership and Organizational 
Change (MSL), Master of Business AdministratiodMaster of Health Administration 
( M B M H A )  and Master of Business AdministratiodMaster of Science in 
Leadership and Organizational Change (MBAIMSL) (Pfeiffer University, 2008). 
Operational Definition: 
Demographics included gender, age, marital status, race, ethnicity, income 
level, and number of children in the household (Creswell, 2005). Program of study 
included Master of Business Administration (MBA), Master of Health Administration 
(MHA), Master of Science in Leadership and Organizational Change (MSL), Master 
of Business AdministrationIMaster of Health Administration (MBAMHA) and 
Master of Business AdministratiodMaster of Science in Leadership and 
Organizational Change (MBNMSL) (Pfeiffer University, 2008). 
Motivational Orientation 
Theoretical Definition: 
According to Berry (1971) "motivational factors are defined as those 
distinguishable components of a person's motivations, wherein motivation is a drive 
which causes a person to seek or accomplish an objective or to seek satisfaction of a 
need" (p.51). 
Operational Definition: 
Motivational orientation included the seven motivational orientations as 
defined by the modified AMS-C 28 instrument and included the following 
orientations: Intrinsic Motivation - to know, Intrinsic Motivation - toward 
accomplishment, Intrinsic Motivation - to experience stimulation, Extrinsic 
Motivation - identified, Extrinsic Motivation - introjected, Extrinsic Motivation - 
external regulation, and Amotivation (Vallerand et al., 1992). 
Life trigger Events 
Theoretical Defnition: 
Life triggers are defined by Aslanian (2001) as events that occur in the lives of 
adults that spur them to participate in continuing education. These triggers are in one 
of seven categories as trigger events in one's career, family life, leisure, artistic life, 
personal health, religious life, or citizenship. 
Operational Defnition: 
Life triggers may include: getting mamed, getting divorced, a death in the 
family, being laid off or unemployed, a friend or family member or acquaintance 
being laid off, fearing a layoff was likely or imminent, being passed over for a 
promotion, being given a promotion or new job responsibilities taking a new job, a 
peer or friend or family member or acquaintance encouraged you, experiencing a 
financial crisis, being offered tuition assistance through your employer or other 
source, experiencing a particularly negative event or environment or conflict at work, 
moving to a new geographic area, receiving some marketing information, deciding to 
start a new career, or other ( respondent asked please to describe in space provided on 
survey) (Aslanian, 200 1). 
Program of Study Enrollment Decision 
Theoretical Defnition: 
Program of study enrollment decision is defined as the graduate degree 
program in which the respondent enrolls (Pfeiffer University, 2008). 
Operational Definition: 
Master of Business Administration (MBA), Master of Health Administration 
(MHA), Master of Science in Leadership and Organizational Change (MSL), Master 
of Business AdministrationIMaster of Health Administration (MBAMHA), and 
Master of Business Administration/Master of Science in Leadership and 
Organizational Change (MBAMSL) (Pfeiffer University, 2008). 
CHAPTER 11: REVIEW OF LITERATURE, THEORETICAL 
FRAMEWORK, RESEARCH QUESTIONS AND HYPOTHESES 
Chapter I1 provides a discussion on the literature review of motivation in adult 
students. The literature review identified three main theories of motivation: 
motivation theory, decision model theory, and life cycle theory. Chapter I1 concludes 
with presentation and discussion of various empirical studies on student motivation. 
Review of Literature 
Theoretical Framework 
Motivation Theory 
Dating back as early as the 1920s, research has been conducted to evaluate the 
motivation for education by adults. One of the most well known authors to address 
adult learner motivation was Cyril Houle (1961). In his historic and often cited study, 
Houle utilized a qualitative case study methodology with 22 active adult learners. 
Through a qualitative study consisting of many interviews, Houle identified three 
subgroups: goal oriented learners, activity oriented leaders, and learning oriented 
learners. Goal oriented students use learning for specific objectives like technical 
training, or some other defined purpose. Activity oriented learners participate mainly 
for the activity itself. And finally, learning oriented students pursue learning for its 
own sake (Houle, 1961). 
Houle's (1961) theory is the first to identify differing motivations of adult 
students. These orientations were named "Houle's Typology." Prior to Houle's 
research, no research had examined constructs outside the field of education 
(Courtney, 1992). This motivational orientation was the basis for Houle's study, and 
provides the foundation and theoretical framework for other significant research in 
the area of nontraditional students. The three profiles (goal, activity, or learning 
oriented) are clearly defined from the results of his research study. 
While this study was an important one for the time, the lack of rigorous 
statistical analysis, using descriptive statistics, was a limitation of the study. In 
addition, the sample size may not produce reliability and may not be generalized to 
the larger population of adult students. Finally, current adult students have 
undoubtedly changed significantly over the past 48 years. Nonetheless, this study by 
Houle (1961) has been used as a theoretical foundation for much research. 
Since the publication of Houle's theory, many other researchers have used this 
typology for research and have sought to confirm the validity of the findings. The 
most notable of these is the work of Roger Boshier. Boshier (1971) provided several 
research studies evaluating, critiquing, and experimenting with Houle's typology. 
Based on Houle's work, Boshier developed the Education Participation Scale (EPS) 
in 1969. Boshier (1971) presented an empirical study introducing and testing the EPS 
to 233 randomly selected continuing education students in a high school setting. 
Using factor analysis, Boshier identified 14 factors. These factors were consistent 
with Houle's typology. From this study, Boshier and others continued extensive 
research utilizing the EPS. Subsequent revisions resulted in the current form of the 
EPS. 
More recently, Boshier (1991) conducted an examination of the most recent 
form of the EPS to test reliability and validity. This study sought to confirm 
concurrent validity between the EPS A-form and EPS F-form. Using data from 845 
respondents in North America and Asia, the study resulted in coefficient alphas 
ranging from .76 to .91. The testlre-test coefficient was .65. These results offered 
further confirmation of the validity of the EPS as a measure of motivation for adult 
learners. Boshier also conducted other multiple studies to evaluate the accuracy and 
value of the EPS. All found strong support for the EPS instrument (Boshier, 1973; 
Boshier, 1977; Boshier, 1991; Boshier, Huang, Song, & Song, 2006; Boshier & 
Riddell, 1978). 
Morstain & Smart (1974) produced a multivariate empirical analysis that used 
Boshier's Educational Participation Scale (EPS) with 648 adult part-time students 
enrolled at Glassboro State College. This study revealed six areas of motivation for 
adults to return to school, consistent with Houle's original findings. The study 
resulted in scale reliability ranging from .72 for professional advancement to .86 for 
social stimulation. (Morstain & Smart, 1974). 
Motivational findings found the following reasons most significant for the six 
factors. Social relationships are to hlfill a need for personal associations and 
friendships. External expectations are to comply with outside instructions from 
someone else. Social welfare is to improve ability to serve mankind. Professional 
advancement is to gain higher status in job. Escape/Stimulation is to get relief from 
boredom. Cognitive Interest is to learn for the sake of learning (Morstain & Smart, 
1974). While offering support for the EPS, Morstain and Smart's study may not be 
generalized to the larger population of adult nontraditional students due to the limited 
sample size and restriction of the sample pool. 
More recently, Fujita-Starck (1996) conducted an empirical study of 1,142 
adult students enrolled in non-credit continuing education studies at the University of 
Hawaii to test the reliability and validity of the EPS. In this study, reliability for the 
EPS was .92 overall, with reliabilities on the six scales ranging from .75 to .95, 
indicating high reliability (Fujita-Starck, 1996). Similar to previous studies, the study 
has some weaknesses, namely the limited diversity of respondents. Still, support for 
the reliability and validity of the EPS is evident. 
Fujita-Stark's (1996) study confirmed the findings of Morstain and Smart, that 
there appear to be differences in motivation across the curriculum of the persons 
being surveyed. Such findings suggest that future research should take into 
consideration potential differences in the types of learning or area of study being 
tested. "Grouping adult learners by curricula may provide a more useful and 
accurate classification for understanding characteristics and motivational patterns 
within a broad curriculum, since educational programs are usually designed in 
response to identified needs rather than for groups of learners who are classified by 
their demographic characteristics" (p. 39). 
Deci (1971) continued to focus on motivation of adult students in his research 
and studied intrinsic and extrinsic motivation. Using a sample of 24 undergraduate 
college psychology students, Deci (1971) found that when money was used as an 
extrinsic motivation for student performance, intrinsic motivation decreased. When 
positive feedback and verbal encouragement was used as an extrinsic motivation, as 
opposed to monetary rewards, intrinsic motivation increased. 
Building on the work of Deci (1971), Vallerand (1997) focused on the concept 
of two main categories of motivation: intrinsic motivation and extrinsic motivation. 
In introducing a hierarchical model of motivation, Vallerand (1997) defined intrinsic 
motivation as pursuing an activity for the pleasure or satisfaction, extrinsic motivation 
as pursuing an activity for some reward or means to an end, and amotivation as an 
absence of either intrinsic or extrinsic motivation. 
To measure and to examine these three types of motivation, Vallerand, 
Pelletier, Blais, Briere, Senecal, and Vallieres (1992) developed the Academic 
Motivation Scale (AMS) for an educational application. The AMS presents seven 
constructs: intrinsic motivation of knowledge, accomplishments, and stimulation, 
extrinsic motivations of external, introjected, and identified regulations, and 
amotivation (Vallerand et al., 1992). 
Intrinsic Motivation (IM) - to know is defined as the satisfaction students gain 
by learning something new. IM - to accomplish things is defined as the satisfaction 
students gain by achieving something new or creating something new or mastering a 
new task. IM - to experience stimulation is defined as the pleasure or stimulation 
students experience simply by participating in an activity. Extrinsic Motivation (EM) 
- external regulation is defined as being regulated through external stimuli such as 
rewards. EM -introjected regulation is defined when a student begins to internalize 
and realize his or her own reasons for participation. EM - identified is defined as the 
motivation that a student identifies and rationalizes as his or her motivation for 
participation. Amotivation is defined as when a student does not realize any 
correlation or interaction between his or her actions and outcomes (Vallerand et al., 
1992). 
Administering the AMS to 745 university students attending the University of 
Ontario, the instrument yielded internal consistency for the seven subscales with 
Cronbach's alpha values of .62 to 36.  A second sample was given the AMS and test- 
retest correlations ranged from .71 to 33.  The seven subscales of the AMS consist of 
three values for intrinsic motivation (IM -to know, IM - to accomplish things, and 
IM -to experience stimulation), three values for extrinsic motivation (EM - external 
regulation, EM - introjected regulation, EM - identified), and amotivation. 
(Vallerand et al., 1992). In a follow up study using the AMS on a sample of 217 
junior college students in the Montreal area, similar Cronbach alpha values were 
found for the seven AMS subscales ranging from .60 to .86 (Vallerand et al., 1993). 
Cokley, Bernard, Cunningham, and Motoike (2001) conducted a study to 
evaluate the validity of the AMS with a sample of 263 undergraduate students 
enrolled at a large Midwestern university. The study results indicated additional 
support of the AMS as a reliable instrument to determine student motivation. 
Cronbach's alpha values of the seven subscales ranged from .70 to 36 ,  p<.OOl. 
Offering additional support of the AMS, Fairchild, Horst, Finney, and Barron (2005) 
conducted a study to evaluate the validity of the AMS using a sample of 1,406 college 
students at a mid-sized U.S. university. Cronbach alpha values of the seven AMS 
subscales ranged from .77 to .90. 
Decision Model Theory 
Decision Model Theory assumes a group of various elements interacting that 
result in participation in education. These elements can be segregated into personal 
or psychological elements, and social or sociological elements. This theory focuses 
more on the decision that leads to participation rather than the motives. Six major 
theorists involved with this theory are Miller, Grotelueschen and Caulley, Rubenson, 
Cross, Darkenwald and Merriam, and Cookson (Courtney, 1992). 
Miller presented a theoretical model of the decision model theory as applied to 
participation of adult learners. According to this model, an adult will participate in 
adult education when the barriers, or restraining forces, are overcome by otlier forces. 
Such positive forces can outweigh the need or drive to continue education. Thus, a 
conscious decision is made in examining the variables (Courtney, 1992). 
Building on Miller's work, Grotelueschen and Caulley (1977) presented a 
theoretical article describing a model by Fishbein and Ajzen as a continuation of 
Miller's work with this model. The theory put forth is the theory of reasoned action, 
or TRA. In this model, Fishbein and Ajzen identify three areas to formulate a 
decision on whether to participate in higher education. These three areas are: the 
consequences of participation, what others think of his or her participation, and the 
person's personal beliefs on participation (Courtney, 1992). One concern by 
Grotelueschen and Caulley was, "Even though there has been considerable empirical 
inquiry based on Fishbein's model, none has been conducted in the field of 
continuing professional education" (Grotelueschen & Caulley, 1977, p. 36). 
While the theory of reasoned action is a logical extension of decision model 
theory, the application by the authors fails to take into consideration the motivations 
of adult students returning to higher education. The TRA theory does take multiple 
constructs, decision-making and sociological factors, but the application of this theory 
may not be able to be generalized to a larger population. This is due to the limited 
scope of the original study and the study by Becker and Gibson (1998). This study 
was limited to professionals who did not hold bachelors degrees. 
Building on Miller's and Fishbein and Ajzen's models, Cross (1981) 
presented a chain of response (COR) model to explain adult participation on 
continuing education based on the combination of many previous theories. In this 
model, the decision to return to school is not based on a single activity or trigger, but 
rather is a result of a chain of responses to situations in a person's environment. 
Cross' (1981) model covers seven areas or occurrences. The first is self-evaluation 
whereby a person attempts to determine whether he or she is capable of returning to 
school. The second area is an evaluation of attitudes about education. Many factors 
contribute to the value a person holds toward further education. These may include 
past experiences involving education of the individual or other social contacts. Cross 
(1981) provides the example of a student that hated grade school. This past 
experience may produce a negative attitude about further education. Another factor 
may be the impact of opinions or positions experienced by membership in certain 
groups, like a labor union, for example (Cross, 1981). 
Next, the interactions of the first two concepts combine with an examination 
of a person's goals to make a decision of whether continuing education will meet 
those goals. The next step is an evaluation of barriers and opportunities. If a person 
continues to see continuing education as a positive option, he or she will pursue the 
next step, the gathering of information. The final step of this COR model is 
participation that will occur if all of these steps have been followed, and the outcome 
of continuing education is perceived to be positive (Cross, 1981). 
The decision model theory takes into consideration a sequence of events and 
assessments leading to the arrival at a decision to participate or not to participate in 
higher education. In contrast to motivation theorists, motivation alone is not enough 
of an explanation or impetus to cause an adult to return to education. Rather a 
sequence of decisions is made to lead to this outcome. The decision model theory 
provides a logical explanation of adult student participation that involves several 
different disciplines outside of education, such as sociology and psychology. 
Darkenwald and Merriam (1 982) provided researchers with yet another 
explanation for adult learning. In this model, the authors emphasized social 
environmental forces and socio-economic status. In this model, the authors suggest 
that during his or her lifetime, a person will be exposed to a stimulus that will cause 
one to seek additional education. Such stimuli could be a job change, or moving to a 
new city. The theory suggests that in the absence of any barriers, the person will 
enroll in continuing education. Barriers, however, will prevent such enrollment. The 
authors provide a schematic representation of their model. 
Similar to Miller, Darkenwald and Merriam, Cookson (1986) presents yet 
another model of participation in adult education. In this model, Cookson presents 
another causal chain model that takes into consideration social background with 
interaction to personality, retained information, intellectual capabilities, and attitudes 
toward participation in adult education. This interaction results in situational barriers 
and, from there, can result in participation. 
The decision model theorists of adult education participation expand on other 
research to suggest that a combination of circumstances and decisions is taking place 
to determine participation or non-participation. These theories provide another 
logical explanation for adult education participation. However, there is one other 
model to be discussed. 
Life Cycle Theory 
According to life cycle theory, adults change over their lifespan. As adults 
move from one stage of life to another, they experience dis-equilibrium. These 
changes may be the result of economic, psychological, or internal factors. Regardless 
of the cause, Aslanian and Brickell (1980) asserted that this imbalance is the cause for 
participation in adult education. 
The earliest research on life cycle theory can be found in research by 
Levinson (1978) in the popular book The Seasons of a Man's Life. In this study, 
Levinson describes a logical sequence of stages that one progresses through in a 
specific order. He asserts that one cannot enter the next stage until completely 
through the previous stage (Levinson, 1978). These stages are often the stimuli for 
adults to take action such as changing jobs or returning to school to further their 
education. 
Lowenthal, Thumer, and Chiriboga (1975) provided additional support for the 
idea of life transitions as discussed by Levinson. They write, "The anticipation of an 
impending transition often serves as a stimulus to examine, and possibly to reorient 
goals and aspirations, and to reassess personal resources and impediments in light of 
the probability of their attainment" (p. x). The authors described that certain 
transitions (such as moving, divorce, injury, illness, or the death of a loved one) can 
result in significant changes in behavior and values. These changes can result in the 
triggers needed for adults to consider enrolling in higher education. 
Aslanian and Brickell (1980) conducted a qualitative study utilizing 
descriptive statistics to support the theory of life triggers as a motivation for adults to 
participate in higher education. Utilizing telephone interviews, the study yielded a 
usable sample of 775 adult learners. The authors presented triggers in seven unique 
areas: changes in careers, family life, leisure, artistic life, personal health, religious 
life, and citizenship. From this study, the authors concluded that 83% of respondents 
cited life changes as a reason for returning to school. In addition, the most significant 
finding was that 56% of these students who were motivated by a trigger event cited a 
career trigger (layoff, promotion, failure to obtain a promotion, etc.) as the main 
cause for entry into adult education. Family triggers (birth of a child, divorce, etc.) 
were cited 36% of the time as the trigger (Aslanian & Brickell, 1980). 
In a follow up study, Aslanian and Brickell (1988) utilized data from the 
College Board to conduct a similar qualitative study surveying 2,000 adult learners. 
The authors constructed two main propositions. The first proposition is that when an 
adult transitions from one area to the next of his or her life, learning occurs. The 
second proposition stated, "An identifiable event triggers an adult's decision to learn 
at a particular time" (Aslanian & Brickell, 1988, p. 7). After applying descriptive 
statistics, the authors found more than 90% of the triggers identified were in the areas 
of family and career, hrther supporting their 1980 study. Their study indicated that 
most career transitions fell into three areas: getting a new position, adapting to a 
change in their current position, or advancement. The main conclusion was that 
"everybody who learns to meet a life change can identify a trigger event" (Aslanian & 
Bricltell, 1988, p.8). Support for life cycle theory is supported with these two studies. 
The research by Aslanian and Brickell (1988) does provide value; however, 
only descriptive statistics are used in the qualitative research. Therefore, more 
significant research is needed to examine the Life Cycle Theory and the effect of 
triggers on participation in higher education. Also, the study is now more than 20 
years old. There may be significant changes in adult students over the past twenty 
years. Additional empirical research might be able to confirm or repeat their results 
while offering stronger support of this theory. 
Empirical Studies on Motivation 
Following the earlier research of Cyril Houle (1961), Timothy Sewall 
conducted a qualitative study similar to one above. In his study, Sewall (1982) 
sought to identify triggers for participation in higher education. The survey was 
mailed to 1,343 adult students in the University of Wisconsin system. For this 
research, adult students were defined as being 25 years of age or older and enrolled in 
a degree-seeking program. Respondents cited development of a new career as a 
major reason for re-entering higher education 65% of the time. In addition, 61% cited 
they simply wished to learn as the reason, and 51% reported the satisfaction of having 
the degree as their main reasons for participation in higher education. Fifty three 
percent listed career development as their major goal (Sewall, 1982). 
Sewall (1982) also discussed life triggers in the study. Although no single 
trigger was described as "very important" by more than one third of the respondents, 
some specific triggering events were identified. The three most commonly cited 
triggers were job dissatisfaction, encouragement from others, and availability of 
funds. The study findings did not indicate one single trigger that was the cause for 
the majority of students to return to school. However, job dissatisfaction was cited by 
30% of the respondents, followed by factors relating to family such as children 
entering school (24%), and the availability of funds (I 1%). 
Similar to the critique of Houle's research, the study by Sewall (1982) also 
has challenges, mainly in the limited statistical analysis done in the research, only 
utilizing descriptive statistics. While the author describes the sampling technique in 
the Phase I selection of students to test the instrument, no discussion is provided on 
how the 1,343 students were selected for the actual study. While the sample size was 
large, it may not generalize to the entire adult student population group in other parts 
of the country. Finally, as with other research presented here, the age of the study 
also limits the ability to generalize to adult students today. 
Other research followed, continuing to build on previous research attempting 
to define what motivation adult students have to return to school. For example, 
Wolfgang and Dowling (1 98 1) presented an empirical study that reported cognitive 
interests as the main motivator of adult students. In contrast, this cognitive 
motivation was a much more significant motivator than either social relationships or 
external expectations (Wolfgang & Dowling, 198 1). 
Smart and Pascarella (1987) conducted an empirical study that built upon the 
work of Wolfgang and Dowling (1981). In this study, the author's intention was to 
focus on motivations of adult students re-entering college after dropping out at some 
earlier point in their lives. Data was collected from 1971 to 1980 from 10,326 college 
students, and was then reduced to include only those students who had previously 
dropped out of college. The final survey in 1980 yielded a sample of 61 1 men and 
560 women. The study evaluated 14 factors that measured the intention to return to 
school. The study yielded low correlations for all 14 factors measured. The authors 
made several assumptions based on their definitions of the 14 variables being 
measured. A major assumption asserted was that "a major reason for their return to 
campus is to acquire the training and preparation that will enable them to pursue 
careers that provide higher levels of reward and satisfaction" (Smart & Pascarella, 
1987, p. 319). 
The focus of this study was on undergraduate students only, and therefore is 
not able to generalize strongly to the population concerned with this study. The data 
is dated and therefore is likely to have limited applicability to adult students today. 
Based on sample size recommendations by Isaac and Michael (1995), the study had 
an adequate sample size in relation to the population sampled, however, the 
assumptions made by the authors were based on self-defined terms that could create 
difficulty in replicating the study such as "early career experiences," and "current self 
concept." 
An empirical study by Chen (2007) applied Herzberg's Hygiene Motivator 
Theory or Two Factor Theory in an empirical study to evaluate the motivation of 
Taiwanese students to enroll in on-campus continuing education. Findings indicated 
personal advantage creation was the single largest motivator in the participants of this 
study to return for continuing education. Utilizing a right tailed t-test, the factor of 
"increasing my advantages" resulted in the highest t-score of all factors (1 8.55 1) with 
p<0.01. Other factors that were significant were career requirements, learning 
enjoyment, and demand of new economies (Chen, 2007). 
Although this study further confirms some common factors, because this 
study was conducted in Taiwan and for non-degree seeking students, the findings 
cannot be generalized to the population being discussed in this review. The 
Cronbach's Alpha of the study was 0.849. "Pearson's correlation coefficient was used 
to test the validity coefficient of each item of the research questionnaire. Table 1 (of 
the study) identified that each item of the research questionnaire had significantly 
efficient validity" (Chen, 2007, p. 188). 
A study by Horn, Catraldi, and Sikora (2005) surveyed students who did not 
enter college immediately following high school graduation. In this study, for 
participants who delayed college re-entry by less than four years, the motivation cited 
for enrollment in one third of respondents was workforce training, followed by one 
quarter citing personal satisfaction. Those respondents who waited five or more years 
to return to college more often cited personal satisfaction and improving job skills as 
reasons for re-entry. An interesting side note of this study was that 44% of 
respondents were self-supporting adult students with children. This study evaluated 
students ho delayed enrolling in college after high school graduation. Because of this 
factor, this study cannot be generalized to the target population of this review. 
However, the findings are consistent with previous research indicating career factors 
as a reason to continue in higher education. 
Aslanian (2001) provided a qualitative study providing detailed descriptive 
statistics on demographics and motivations of adult students. This study conducted 
detailed interviews of 1,500 students age 25 or older. The results of this study were 
broken down into undergraduate and graduate nontraditional students. This study 
suggested that for adults returning to graduate school, the main motivator is the result 
of some life trigger event. This study found that 93% of respondents reported the 
potential for improvement in careers as the main motivator to return to graduate 
school (Aslanian, 2001). Clearly, this research indicates that career concerns 
motivate adult learners significantly. 
Chao and Good (2004) discussed a qualitative grounded theory study on the 
perspective of nontraditional students returning to college that lends support to 
findings of Aslanian. The authors used interviews of 43 undergraduate, 
nontraditional students. The interviews revealed that many of the students reported 
returning to school due to some life transition or trigger, for example, divorce. 
Although this study is very limited in its ability to generalize to the larger population 
due to the small sample size and limitation to only undergraduate students, the 
findings do offer support of Aslanian's prior research some 20 years earlier. 
Kinser and Deitchman (2007) presented a mixed method study to determine 
the differences between tenacious persisters and standard persisters. Tenacious 
persisters are defined as nontraditional students returning to college after dropping 
out earlier in their lives. Standard persisters were defined as those students who 
following a non-interrupted schedule for completing their college degree immediately 
after graduating high school. The authors utilized a survey designed to determine, 
among other constructs, the motivations for returning to school. Seventy-four 
students were surveyed and 39 interviewed at a medium-sized urban community 
college. Statistical findings using an ANOVA suggested that there were not 
significant differences between the two groups in relation to the reasons for going to 
college. However, some interesting information was found that adds to the previous 
research in motivation of nontraditional students. 
Kinser and Deitchman (2007) found that responses of "very important" 
reasons for returning were desire for a better job (82%), wanting to do something for 
myself (77%), and achieving a personal goal (61%). Following the survey, 13 
students were interviewed, eight identified as tenacious persisters and five as standard 
students. The most commonly cited theme for returning from both groups was 
employment considerations. However, five of the tenacious persisters and standard 
students cited specific life triggers or transitions of divorce, recent serious illness, or 
transition into retirement. 
While motivation was present in all of the students surveyed, a portion of the 
sample identified a single, life-changing event as the main reason for enrollment. The 
study has obvious weaknesses, namely a very small sample size conducted in a 
limited geographic region. The study did utilize more rigorous statistical analysis via 
ANOVA; however, the qualitative data came from an even smaller sample size. 
Additionally, the study was focused only on undergraduate students at a community 
college. The findings offer support to earlier research of motivation and the impact of 
life triggers. However the results are clearly inadequate to generalize to the larger 
population of nontraditional students returning to graduate school. 
In an empirical study, Buchanan, Kim, and Basham (2007) examined the 
motivations of students enrolling specifically in a graduate business degree program. 
The study sought to evaluate any differences in career orientations of business 
master's degree students compared to the pursuers of a social work master's degree. 
Using a web-based survey, the sample population consisted of 388 students at a large 
university who were employed full time while attending class. The authors used 
factor analysis to determine motivation in pursuit of a graduate degree in their 
respective disciplines. Although the major focus of the study was to compare 
motivations for participation between the two disciplines, the factor analysis revealed 
data supporting prior research discussed in this literature review. Research findings 
show motivations cross the boundaries of disciplines indicating careerism (career 
advancement and career earning potential) as significant motivators for participation 
(p<0.05). 
This more recent study offers support of career reasons being primary 
motivators for nontraditional student participation. In particular, this study focuses 
on a part-time graduate degree program with students who are currently employed, 
the focus of this literature review. Thus, the study provides valuable insight and 
reinforcement for motivations for this specific population. A weakness of the study is 
that the perceived differences between the two groups are both oversimplified and 
exaggerated. In addition, the study is limited to one university that may or may not 
generalize to adult graduate students in other locations and other schools. 
Research Questions, Hypotheses, and Hypothesized Model 
Research Questions 
1. Are there differences between the demographic profile and the 
program choice of study of adults enrolling in an evening graduate 
degree program? 
2. Are there differences between the motivational orientation and the 
program choice of study for adults enrolling in an evening graduate 
degree program? 
3. Are there differences between specific life triggers and the program 
choice of study for adults enrolling in an evening graduate degree 
program? 
Hypotheses 
HI: There is a potential relationship between demographics (age, marital 
status, gender, race, ethnicity, income level, number of children in household) on the 
log-odds ratio of being enrolled in one particular graduate program rather than 
another (MBA - Master of Business Administration, MHA - Master of Health 
Administration, MSL - Master of Science in Leadership and Organizational Change, 
MBAIMHA, and MBAIMSL). 
H2: There is a potential relationship between the motivational orientation 
(Intrinsic Motivation - to know, Intrinsic Motivation - toward accomplishment, 
Intrinsic Motivation - to experience stimulation, Extrinsic Motivation - identified, 
Extrinsic Motivation - introjected, Extrinsic Motivation - external regulation, and 
Amotivation) on the log-odds ratio of being enrolled in one particular graduate 
program rather than another (MBA - Master of Business Administration, MHA - 
Master of Health Administration, MSL - Master of Science in Leadership and 
Organizational Change, MBANHA, and MBAIMSL). 
H3: There is a potential relationship between specific life triggers (getting 
married, getting divorced, a death in the family, being laid off or unemployed, a 
friend or family member or acquaintance being laid off, fearing a layoff was likely or 
imminent, being passed over for a promotion, being given a promotion or new job 
responsibilities or taking a new job, a peer or friend or family member or 
acquaintance encouraged you, experiencing a financial crisis, being offered tuition 
assistance through your employer or other source, experiencing a particularly 
negative event or environment or conflict at work, moving to a new geographic area, 
receiving some marketing information, deciding to start a new career, or other ( 
respondent asked to please describe in space provided on survey) on the log-odds 
ratio of being enrolled in one particular graduate program rather than another (MBA - 
Master of Business Administration, MHA - Master of Health Administration, MSL - 
Master of Science in Leadership and Organizational Change, M B M H A ,  and 
MBNMSL). 
H4: There is a potential relationship among demographics, motivational 
orientation, and specific life triggers on the log-odds ratio of being enrolled in one 
particular graduate program rather than another (MBA - Master of Business 
Administration, MHA - Master of Health Administration, MSL - Master of Science 
in Leadership and Organizational Change, MBAIMHA, and MBAIMSL). 
A hypothesized model was developed and is shown in Figure 2-1. This model 
demonstrates hypotheses 1 through 4. HI tested for a potential relationship of 
demographics on the log-odds ratio of being enrolled in one particular graduate 
program rather than another (MBA - Master of Business Administration, MHA - 
Master of Health Administration, MSL - Master of Science in Leadership and 
Organizational Change, MBNMHA, and MBAIMSL). Information gathered for this 
section consists of gender, age, marital status, race, ethnicity, income level, number of 
children in household, and program of study (MBA, MHA, MSL, MBA/MHA, or 
MBNMSL). 
H2 tested for a potential relationship of motivational orientation as defined by 
the modified Academic Motivation Scale (AMS-C 28) (1-7) on the log-odds ratio of 
being enrolled in one particular graduate program rather than another (MBA - Master 
of Business Administration, MHA - Master of Health Administration, MSL - Master 
of Science in Leadership and Organizational Change, MBAIMHA, and MBAMSL). 
The seven possible learning motivational orientations are Intrinsic Motivation - to 
know, Intrinsic Motivation - toward accomplishment, Intrinsic Motivation - to 
experience stimulation, Extrinsic Motivation -identified, Extrinsic Motivation - 
introjected, Extrinsic Motivation - external regulation, and Amotivation (Vallerand et 
al., 1992) 
H3 tested for a potential relationship of life triggers (1-16) on the log-odds 
ratio of being enrolled in one particular graduate program rather than another (MBA - 
Master of Business Administration, MHA - Master of Health Administration, MSL - 
Master of Science in Leadership and Organizational Change, MBAJMHA, and 
MBAJMSL). Modeled from prior research of Aslanian (2001), the 16 possible 
triggers are: getting married, getting divorced, a death in the family, being laid off or 
unemployed, a friend or family member or acquaintance being laid off, fearing a 
layoff was likely or imminent, being passed over for a promotion, being given a 
promotion or new job responsibilities or taking a new job, a peer or friend or family 
member or acquaintance encouraged you, experiencing a financial crisis, being 
offered tuition assistance through your employer or other source, experiencing a 
particularly negative event or environment or conflict at work, moving to a new 
geographic area, receiving some marketing information, deciding to start a new 
career, or other ( respondent asked to please describe in space provided on survey) 
H4 tested for a potential relationship among all independent variables 
(demographics, motivational orientation, and life triggers) on the log-odds ratio of 
being enrolled in one particular graduate program rather than another (MBA - Master 
of Business Administration, MHA - Master of Health Administration, MSL - Master 
of Science in Leadership and Organizational Change, MBAIMHA, and MBAIMSL). 
Figure 2-1. Hypothesized model of the impact of demographics, motivational 
orientation, and life triggers on the program of study enrollment decision. 
CHAPTER 111: METHODOLOGY 
Research Design 
To test for the potential relationship among demographics, motivational 
orientations, and life triggers on the program of study enrollment decision, a research 
study was conducted on enrolled adult students currently attending an evening 
graduate degree program at Pfeiffer University. The design was a non-experimental, 
quantitative, exploratory, correlational design. Descriptive analysis was used to 
present characteristics of the sample. Multinomial logistic regression and factor 
analysis was utilized with SPSS to test the four hypotheses. 
The dependent variable was the program of study enrollment decision. The 
independent variables were demographics, motivational orientation, and life triggers. 
Demographic data collected in the survey included gender, age, marital status, race, 
ethnicity, income level, and number of children currently in the household. . 
Respondents self-reported their program of study and demographic characteristics in 
the first section of the survey. 
The modified Academic Motivation Scale (AMS-C 28) was administered to 
determine the motivational orientation of the participants. The AMS-C 28 
categorizes the respondents into one of seven motivational orientations: Intrinsic 
Motivation - to know, Intrinsic Motivation -toward accomplishment, Intrinsic 
Motivation - to experience stimulation, Extrinsic Motivation - identified, Extrinsic 
Motivation - introjected, Extrinsic Motivation - external regulation, and Amotivation 
(Vallerand et al., 1992). 
The section for life triggers asked respondents to rate the influence of 16 
possible life triggers with a four-point Likert-type scale. The triggers are: getting 
married, getting divorced, a death in the family, being laid off or unemployed, a 
friend or family member or acquaintance being laid off, fearing a layoff was likely or 
imminent, being passed over for a promotion, being given a promotion or new job 
responsibilities or taking a new job, a peer or friend or family member or 
acquaintance encouraged you, experiencing a financial crisis, being offered tuition 
assistance through your employer or other source, experiencing a particularly 
negative event or environment or conflict at work, moving to a new geographic area, 
receiving some marketing information, deciding to start a new career, or other 
(respondent asked to please describe in space provided on survey) (Aslanian, 2001). 
Population and Sampling Plan 
Target and Accessible Popzllation 
The target population was all adult students enrolled in a graduate degree 
program in area schools to include Pfeiffer University, Duke University, University 
of North Carolina at Chapel Hill, North Carolina State University, Meredith College, 
St. Augustine College, Shaw University, Wake Forest University, Campbell 
University, North Carolina Central University, University of Phoenix, and Strayer 
University. However, only graduate students at Pfeiffer University are the accessible 
population for this study. 
Pfeiffer University is a small, liberal arts college in North Carolina with a 
graduate school of business offering five degrees: Master of Business Administration 
(MBA), Master of Health Administration (MHA), Master of Science in Leadership 
and Organizational Change (MSL), and two combination dual degrees of 
MBA/MHA, and MBAIMSL. There are other graduate programs in addition to these 
housed outside the School of Business. However, this sample included only those 
students currently enrolled in one of these five listed programs and who are taking 
classes on campuses within the Triangle Campus Center and the Charlotte Campus 
Center. 
All five of these School of Business graduate degrees are part-time, evening 
programs. Pfeiffer University does not have a full-time master's degree program. 
The MBA, MHA, and MSL degree are 36-hour master's degrees and the MBAIMHA 
and MBAIMSL degrees are 54-hour programs. Students attend classes in the 
evenings andlor online and typically take a load of two courses per semester, three 
semesters per year. With this schedule, students are able to complete an MBA, MHA, 
or MSL degree in 24 calendar months, and the MBAIMHA or MBA/MSL dual 
degrees in 36 months. Students in these programs may speed up or slow down their 
progress; however, they are allowed no more than seven years to complete their 
program (Pfeiffer, 2008). 
The MBA consists of nine core courses: Organizational Communications, 
Organizational Behavior, Quantitative Decision Making, Managerial Accounting, 
Managerial Economics, Managerial Finance, Marketing Management, Legal and 
Ethical Environment of Business, and Strategic Management. The students are also 
required to complete three elective courses of their choice (Pfeiffer University, 2008). 
The MHA program consists of 11 core courses: Organizational 
Communications, Contemporary Health Administration, Health Economics, Health 
Services Financial Management, Health Services Marketing, Strategic Health 
Services Management, Legal and Ethical Environment of Health Services, Health 
Services Policy, Comparative International Health, Health Services Information 
Systems, and a Practicum in Health Administration. The students are also required 
to complete one elective course of their choice (Pfeiffer University, 2008). 
The MSL degree consists of nine core courses: Organizational 
Communications, Organizational Behavior, Strategic Management, Ethical Behavior 
and Employment Law, Organizational Leadership, Critical Thinking for Continuous 
Improvement or Managing a Diverse Workforce, Human Resource Management or 
Human Resource Development, Organizational Change Management, Change 
Strategies for High Performance Teams and Organizations, Negotiations and Conflict 
Resolution, and an Applied Field Practicum in Leadership and Organizational 
Change. The students are also required to take three elective courses of their choice 
(Pfeiffer University, 2008). 
The MBAJMSL degree is a 54-hour dual degree program that has the core 
MBA courses and six additional MSL courses. The MBAIMHA degree is a 54-hour 
dual degree that consists of a combination of core MBA and core MHA courses 
(Pfeiffer University, 2008). 
Sampling Plan 
The study utilized a non-probability sampling method of convenience 
sampling. All students meeting the inclusion criteria were invited to participate. The 
sample size was adequate to perform multinomial logistic regression. According to 
Wright (1995), each variable in multinomial logistic regression should have at least 
50 cases to achieve reliable results. As such, each variable in the study attempted to 
have at least 50 responses for each variable. 
Instrumentation 
Survey Instrument and Data Coding 
A three-part instrument was developed to administer to the participants. Part I 
included a self-report of demographic data and program of study. Part I1 consisted of 
the 28-item modified Academic Motivation Scale College form (AMS-C 28) that will 
determine the students' motivational orientation in seven categories. Section I11 
asked respondents to rate specific trigger events that influenced the participant to 
apply and enroll in graduate school. A copy of the instrument is included in 
Appendix A. 
Part I asked respondents for the following demographic information with the 
following instructions: "Please check the answer that best describes you." Gender 
(male or female), Age (in ranges), Marital Status (single or never married, married, 
divorced or separated, and widowed), Race (white, black or African American, Asian, 
American Indian or Alaska Native, Native Hawaiian or other Pacific Islander), 
Ethnicity (Hispanic or Latino and Not Hispanic or Latino), income level (in ranges), 
and number of children currently in the household (1-10). Students were then asked 
to self-report their program of study (MBA, MHA, MSL, MBAJMHA, or 
MBAIMSL). 
Coding for the items in Part I will be as follows. To provide accurate results 
in a multinomial logistic regression model, all categorical variables should be 
converted to dummy variables. Gender was coded into two dummy variables: 
l=male, all others = 0, and l=female, all others = 0. To aid in interpretation the age 
brackets in the demographic section were entered as midpoints and evaluated as 
continuous variables as follows: 22 1 2 5  = 23.5,26 1 30 = 28,31 2 35 = 33,36 - >40 
=38 ,41z45=43 ,46>50=48 ,51>55=53 ,56160=58 ,and61z65=63 .  
Marital Status was dummy coded into four variables: Single = 1, all others 0, Married 
= 1, all others = 0, Divorced or Separated = 1, all others = 0 and Widowed = 1, all 
others = 0. Race was coded into dummy variables with White = 1, all others = 0, 
Black or African American = 1, all others 0, American Indian or Alaska Native = 1, 
all others = 0, and Native Hawaiian or other Pacific Islander = 1, all others = 0. 
Ethnicity was entered as dummy variables with Hispanic or Latino = 1, all others = 0, 
and Not Hispanic or Latino = 1, all others = 0. For ease of interpretation, income 
level was entered as midpoints of the income range and considered a continuous 
variable: under $20,000 = $10,000, $20,001 to $40,000 = $30,000, $40,001 to 
$60,000 = $50,000, $60,001 to $80,000 = $70,000, $80,001 to 100,000 = $90,000, 
$100,001 + = $100,000. Number of children in household was input as dummy 
variables with 0 = 1, all others = 0, 1=1, all others = 0,2=1, all others = 0, 3=1, all 
others = 0,4=1, all others = 0, and 5+=1, all others = 0. Program of study was coded 
as MBA = 1, MHA = 2, MSL = 3, MBAIMHA = 4, and MBAMSL = 5. 
For Part 11, respondents completed the modified 28-item AMS-C 28 
instrument. The adapted AMS-C 28 form will use a five-point scale asking the 
respondent to identify the degree of influence the 28 items had on their decision to 
participate in graduate school. The five levels are: does not correspond at all, 
corresponds a little, corresponds moderately, corresponds a lot, and corresponds 
exactly. The AMS-C 28 was designed by Vallerand et al. in 1992 and is based on the 
earlier work of Deci (1971). The AMS-C 28 has been used for many years and 
statistical analysis report consistent favorable validity and reliability. Cronbach's 
alpha values of the AMS were reported ranging between .62 and .86 (Vallerand et al., 
1992), between .60 and .86 (Vallerand et al., 1993), between .70 and .86 (Cokley et 
al., 2001), and between .77 and .90 (Fairchild et al., 2005). 
The AMS-C 28 form is designed specifically for college students. The 
instrument was modified to replace the term "college" or "college degree" with 
"graduate school" or "graduate degree," with permission of the authors. The original 
instrument has also been modified from a 7-point Likert-type scale in the original 
instrument to a 5-point Likert-type scale for this study. A copy of the permission to 
modify and use the instrument is found in Appendix B. 
Coding for Part I1 consisted of a value of 1 through 5 for each of the 28 
statements with a value 1 = does not correspond at all, 2 = corresponds a little, 3 = 
corresponds moderately, 4 = corresponds a lot, and 5 = corresponds exactly. 
Directions for scoring the AMS-C 28 C from the authors was followed with the 
values of each question entered into a scoring matrix with seven possible motivational 
orientations. The subscale with the highest score indicated the motivational 
orientation strongest for each respondent. 
Part I11 asked respondents to rate the impact of a list of triggers with a four- 
point Likert-type scale. The instructions read: 
Think back to when you decided to enroll in graduate school. Perhaps you were interested in 
attending for a while, but delayed actually applying. There may have been moments or 
specific events that occurred motivating you to actually apply and enroll. Please rate the 
following events that may have been an influence on your decision to enroll with one of the 
following options: No Influence, Little Influence, Moderate Influence, or Much Influence. If 
you experienced a trigger not listed, please enter it in the space provided in question 16 and 
rate this trigger in the same manner as the others. 
The 16 triggers in Part I11 are: getting married, getting divorced, a death in the 
family, being laid off or unemployed, a friend or family member or acquaintance 
being laid off, fearing a layoff was likely or imminent, being passed over for a 
promotion, being given a promotion or new job responsibilities or taking a new job, a 
peer or friend or family member or acquaintance encouraged you, experiencing a 
financial crisis, being offered tuition assistance through your employer or other 
source, experiencing a particularly negative event or environment or conflict at work, 
moving to a new geographic area, receiving some marketing information, deciding to 
start a new career, or other ( respondent asked to please describe in space provided on 
survey). Coding for Part I11 consisted of a value of 1 through 4 for each of the 
16 statements with a value of 1 for no influence, 2 for little influence, 3 for moderate 
influence, and 4 for much influence. For multinomial logistic regression analysis, 
levels 2,3, and 4 was analyzed and the response "no influence" was the base category 
to compare all other responses. 
Ethical Considerations and Data Collection Methods 
Ethical Considerations 
The following steps were followed for this study. 
1. Prior, to data collection, an application was submitted to the 
Institutional Review Board (IRB) at both Pfeiffer University and 
Lynn University. Data collection will not begin until IRB approval 
has been received from both universities. 
2. To maintain the anonymity of participants, a request to the IRB was 
submitted and approved to waive the requirement of a signed 
consent since the signature of participants is the only identifier. 
Return of the survey implied consent to participate. 
3. Approval was requested and received from the faculty for 
permission to provide the survey and collect the data during class 
time. 
4. One month after conclusion of data collection, a submission of IRB 
Form 8 Report of Termination of Project was done. 
5. Data was saved confidentially without a manner to identify the 
respondent. All completed paper surveys will be stored in a locked 
file drawer in the researcher's office at Pfeiffer University. Only the 
researcher will have access to the file cabinet's contents. 
6. All electronic data was password protected and secured with access 
restricted to the researcher only. 
Data Collection Procedures 
Prior to administration of the survey, the researcher distributed and read aloud 
the informed consent form to the class and invited them to participate. The IRB had 
been asked to waive the requirement of the signature on the consent form and 
completion by the respondent implied consent. Prior approval from faculty was 
obtained for approval to administer the survey in their classroom during class time. 
Participants must meet eligibility criteria. These criteria include: hold at least 
a Bachelor's degree, must be currently enrolled in a evening graduate degree program 
at Pfeiffer University, attend classes in the classroom on site at one of the campus 
locations, and must be at least 22 years of age. Exclusion criteria include students not 
holding a Bachelor's degree, students not enrolled in an evening graduate degree 
program, and students younger than the age of 22. Students taking only online 
classes were excluded. A response rate of 70% was expected for the surveys given in 
class. 
The following procedures were followed for data collection: 
1. IRB approval was obtained prior to data collection. 
2. Before collection of data, permission was obtained from Dr. Robert 
Vallerand to modify and use the AMS-C 28 C instrument. Permission was 
obtained from the author and a copy of this permission letter is attached in 
Appendix B. 
3. ~ ~ ~ r o v a l ' w a s  obtained from all faculty for students being surveyed prior 
to data collection. 
4. After faculty approval was obtained, the researcher developed a survey 
schedule and visited all campus locations to administer the survey. 
5. Copies of the survey were reproduced for data collection. 
6. The researcher entered the classroom and asked for verbal permission to 
administer the survey from the faculty member. 
7. If faculty gave consent, the researcher read the Voluntary Consent Form. 
A copy of this consent form is attached in Appendix C. 
8. The researcher asked the students if there were any questions and a copy 
of the consent form was given to the students. 
9. Students were informed that participation in the study was completely 
voluntary, and that participation and completion of the survey implied 
consent. 
10. The researcher distributed the surveys and instructed students to place 
completed surveys in a cardboard file box placed at the front of the room. 
11. The researcher then asked for any further questions. 
12. If there were no other questions, the researcher left the room and waited 
for notification by the faculty that the surveys had all been completed. 
13. Following completion of the survey, the researcher retrieved the surveys 
and placed them in a locked file cabinet in his office. 
14. After all surveys had been completed, data coding, data entry, and analysis 
began in the researcher's office. 
15. All surveys remained locked in a file cabinet in the researcher's office 
until the study was completed. At that time, the surveys were destroyed 
by shredding them. 
16. Data was password protected and saved for five years. Electronic data and 
files will be destroyed after five years 
Data Analysis 
Descriptive analysis of mean, median, mode, and central tendencies was used 
to describe the characteristics of the sample. Reliability of the survey was determined 
via Cronbach's alpha and factor analysis for the modified AMS-C 28 and life trigger 
portions. A Cronbach's coefficient alpha of 0.7 or higher was the threshold for 
significance. Validity of the instrument was enhanced by having Part I11 of the 
instrument reviewed by experts to determine if it is a complete list of triggers prior to 
data collection. 
Factor analysis was also conducted for the variables to test for item correlation 
on the modified AMS-C 28 and on the life trigger section. Significance values were 
expected not exceed 0.05. Kaiser-Meyer-Oilkin values should be between 0.7 and 
0.8. Bartlett's test was expected to have significance of no less than 0.05. 
The four hypotheses were tested using multinomial logistic regression. 
According to Menard (2000), multinomial logistic regression is used when the 
dependent variables are categorical. 
"For dependent variables with some number of categories M, this requires the 
calculation of M- I equations, one for each category relative to each 
reference category, to describe the relationship between the dependent 
variable and the independent variables. For each category of the dependent 
variable except the reference category, we may write the equation 
where the subscript k refers.. .to specific independent variables X and the 
subscript h refers to specific values of the dependent variable Y. For the 
reference category, go (XI, X2, ..., Xk) = l"(p 92). 
According to Wright (1995), each independent variable in multinomial 
logistic regression should have at least 50 cases to achieve reliable results. As such, 
each variable in the study was expected to contain at least 50 responses for each 
variable. MLR produces logistic "odds" of a case occurring in one category as 
opposed to another, and should not be confused with probability. This is 
accomplished by using a criterion of maximum likelihood. In a data set, the predicted 
probabilities and the actual categories are built into the log likelihood function using 
SPSS (Spicer, 2005). The model fitting information found in the SPSS output shows 
the -2 Log Likelihood, the Chi Square, degrees of freedom, and significance level. If 
the model fitting information is significant at p< .005, then the null hypothesis, that 
all coefficients that are associated with the interactions equal zero, can be rejected. If 
the significance level is above p< .005, then the null hypothesis can be accepted 
indicating that all coefficients associated with the interactions do equal zero (Norusis, 
2008). According to Field (2009), "...the log-likelihood is a measure of how much 
unexplained variability there is in the data: therefore, the difference or change in the 
log-likelihood indicates how much new variance has been explained by the model" 
(p. 308). 
The Pseudo R-Square calculations indicate simulated R' values as used in 
multiple regression which measures how well the model fits the data. However, its 
usefulness and reliability in multinomial logistic regression is often debated, and 
therefore should be treated cautiously. The R-statistic in MLR is the partial 
correlation the outcome variable and each independent variable. The Hosemer and 
Lemeshow's R ~ ,  COX and Snell's R ~ ,  and Nagelkerke's R~ are the three Pseudo R~ 
values calculated by SPSS with MLR (Field, 2009). For this analysis, Pseudo R- 
Square values above a threshold of .25 indicate a significant relationship. 
According to Field (2005), in addition to knowing how well the model fits the 
data with the R-statistic, it is important to understand the how much each independent 
variable impacts the outcome variable. The Wald statistic indicates whether or not 
the b-coefficient for each variable is significantly different than zero. "If the 
coefficient is significantly different from zero then we can assume that the predictor 
is making a significant contribution to the prediction of the outcome (Y)" (p. 224). 
The Parameter Estimates in the SPSS output indicates which independent 
variables were significant predictors and are included in the model as well as the odds 
ratio of choosing one program over another. MLR produces Exp (B) (Exponential 
Beta) which is also known as the odds ratio. Odds ratios that are positive indicate 
that for every unit increase in the variable being measured, the odds of choosing the 
category being measured increases by that amount. Consider an example with the 
intercept category of MBA and the reference category of MHA. The independent 
variable is gender comparing males against females. If the odds ratio was 5.67, 
p<.001, then males vs. females would have odds 5.67 time higher of choosing MBA 
over MHA. 
If the odds ratio was below 1.00, for example .65, then the odds decrease by 
the percent less than one (1.00 - .65 = .35). This would indicate that for every unit 
increase in the variable being measured, the odds are lower by this factor. Using the 
example above, if the Odds Ratio was .65, p<.001, then males vs. females would have 
35% lower odds of choosing the MBA over the MHA. 
For this study, MLR was used to determine any relationships between the 
independent variables (demographics, motivational orientation, and life triggers) on 
the program of choice (MBA, MHA, MSL, MBAIMHA, and MBAIMSL). To reject 
the null hypothesis, the model fitting information in the SPSS output that compares 
the data with no model against the model with the independent variable, was 
significant at p5.05. Parameter estimates of the individual independent variables will 
be considered significant predictors in the model if the individual significance is p l  
.05. 
Research Questions 
Research questions 1 through 3 were answered through descriptive statistics to 
analyze the sample. 
Hypotheses 
H1 determined if there are any relationships between demographic factors on 
the log-odds ratio of being enrolled in one particular graduate program rather than 
another (MBA -Master of Business Administration, MHA - Master of Health 
Administration, MSL - Master of Science in Leadership and Organizational Change, 
MBAIMHA, and MBAIMSL). 
H2 determined if there are any relationships between motivational orientation 
(as defined by the modified AMS-C 28 in Part 11) on the log-odds ratio of being 
enrolled in one particular graduate program rather than another (MBA - Master of 
Business Administration, MHA - Master of Health Administration, MSL - Master of 
Science in Leadership and Organizational Change, MBMMHA, and MBAIMSL). 
H3 determined if there are any relationships between specific life triggers on 
the log-odds ratio of being enrolled in one particular graduate program rather than 
another (MBA - Master of Business Administration, MHA - Master of Health 
Administration, MSL - Master of Science in Leadership and Organizational Change, 
MBAIMHA, and MBAIMSL). 
H4 determined if there are any significant relationship among demographics, 
motivational orientation, and life triggers on the log-odds ratio of being enrolled in 
one particular graduate program rather than another (MBA -Master of Business 
Administration, MHA - Master of Health Administration, MSL - Master of Science 
in Leadership and Organizational Change, MBAIMHA, and MBAMSL). 
All four hypotheses were tested using a quantitative statistical method. The 
survey described above will be the tool to obtain the data to test the hypotheses. 
Multinomial logistic regression was used to identify any relationship among these 
three independent variables and the dependent variable, the program of study 
enrollment decision. 
The relationship between demographics and the program of study enrollment 
decision is described as follows: 
Where, 
y = program of study enrollment decision 
XI = gender, 
Xz = age in ranges 
X3 = marital status 
X4 = race 
X5 = ethnicity 
Xb = income level 
X7 = number of children in household 
The relationship between motivational orientation and the program of study 
enrollment decision is described as follows: 
Where, 
y = program of study enrollment decision 
XI = Intrinsic Motivation - to know 
Xz = Intrinsic Motivation - toward accomplishment 
X3 = Intrinsic Motivation - to experience stimulation 
Xq = Extrinsic Motivation - identified 
X5 = Extrinsic Motivation - introjected 
X6= Extrinsic Motivation - external regulation 
X7 = Amotivation 
The relationship between the impact of specific life triggers on the program of 
study enrollment decision is described as follows: 
Where, 
y = program of study enrollment decision. 
XI = Getting married 
X2 = Getting divorced 
X3 = A death in the family 
Xq = You were laid off or unemployed 
X5 = A friend, family member, or acquaintance was laid off 
X6 = You feared a layoff was likely or imminent 
X7 = You were passed over for a promotion 
X8 = You were given a promotion, new job responsibilities, or took a new job 
X9 = A peer, friend, family member, or acquaintance encouraged you 
X l o  = You experienced a financial crisis 
XI  I = You were offered tuition assistance through your employer or other source 
XI2  = YOU had a particularly negative event, environment, or conflict at work 
XI3 =YOU moved to a new geographic area 
XI4 = YOU received some marketing information 
XI5 = YOU decided to start a new career 
XI6 = Other (please describe) 
Evaluation of Research Methods 
Data gathered through the survey instrument for this study was analyzed with 
Statistical Package for Social Sciences (SPSS) version 17.0 to test the hypotheses. 
Multinomial logistic regression, factor analysis, and descriptive data analysis was 
used to test the hypotheses. The results from these tests provided the answers to the 
research questions. 
Internal Validity Strengths 
1. The study utilized a quantitative approach and apply a higher-level 
statistical analysis than used in prior research yielding more detailed 
findings. 
2. According to Wright (1995), each variable in multinomial logistic 
regression should have at least 50 cases each to achieve reliable results. 
As such, each variable in the study was expected to have at least 50 
responses. 
3. The original AMS and AMS-C 28 have been used for many years and in 
various educational environments and reports acceptable reliability. 
Cronbach's alpha values of the AMS were reported ranging between .62 
and .86 (Vallerand et al., 1992), between .60 and .86 (Vallerand et al., 
1993), between .70 and .86 (Cokley et al., 2001), and between .77 and .90 
(Fairchild et al., 2005). 
4. Due to the homogeneous target population of graduate students at Pfeiffer 
University, extraneous variables were reduced. 
5. The survey was given in the classroom rather than in a laboratory or other 
outside venue giving students a natural, familiar setting with their 
surroundings. 
Internal Validity Weaknesses 
1. Non-experimental design is weaker in comparisons than experimental 
designs. 
2. Although the AMS has proven reliability and validity, the new measure of 
life triggers in the survey remains untested. 
3. The original AMS-C 28 form has been used for application to 
undergraduate students specifically, but remains untested on graduate 
students. 
4. The AMS-C 28 scale has been modified from a 7-point scale to a 5-point 
scale. 
5. The triggers identified in prior research may not account for all possible 
triggers in this study. 
External Validity Strengths 
1. The study specifically addressed adults entering into an evening business 
graduate degree programs. 
2. The study focused only on adults who will have real-world work, 
professional, andlor life experience. 
3. The study focused on five specific degree programs crossing multiple 
disciplines. 
External Validity Weaknesses 
1. The study was limited to one university in one state and to graduate 
programs in the School of Business only. 
2. The use of convenience sampling limited the ability for the findings to be 
generalized to a larger population of other universities and other academic 
programs. 
CHAPTER IV 
RESULTS 
Chapter IV presents the results of the study examining potential relationships 
among demographics, motivational orientation, and life triggers on the program of. 
study enrollment. Descriptive statistics were utilized to answer the three research 
questions. Multinomial logistic regression was used to test the four hypotheses. 
Exploratory factor analysis, descriptive statistics, and calculation of Cronbach's alpha 
were also used to analyze the data from the study. 
Descriptive Characteristics 
The final number of students participating in the study was 407. All of the 
407 surveys returned were complete and useable. At the time of this study, there were 
652 students enrolled in one of the five graduate degree programs at Pfeiffer 
University included in this study. This yielded a response or capture rate of 62%. All 
of the respondents were students pursuing a Masters of Business Administration, 
Masters of Health Administration, Masters of Science in Leadership and 
Organizational Change, Masters of Business AdministratiodMaster of Health 
Administration, or Masters of Business AdministratiodMasters of Science in 
Leadership and Organizational Change degree at Pfeiffer University. Other graduate 
programs at Pfeiffer University had enrollment totaling 86 students. Students in 
programs other than MBA, MHA, MSL, MBAIMHA or MBA/MSL were not invited 
to participate. 
The sample consisted of 118 males and 289 females. The majority of the 
respondents (339) fell in the age groups between 26 and 50. The variable "marital 
status" revealed 137 were single, 213 were married, and 54 were divorced. The racial 
makeup of the sample consisted of 205 white students (50.4%), 185 black or African- 
American students (45.5%), and 17 Asian students (4.2%). The vast majority of the 
sample (98%) was reported as non-Hispanic ethnicity. The sample reported income 
between $40,001 and $60,000 the most frequently (29.2%), followed by $60,001 to 
$80,000, (19.0%). The largest percentage of the sample (46.9%) had no children at 
home. Homes with one or two children were reported in 20.6% and 20.9% of the 
sample, respectively, and 11.6% of the sample reported three or more children in the 
home. Finally, the sample consisted of 143 MBA's, 123 MHA's, 31 MSL's, 80 
MBA/MHAYs, and 30 MBA/MSLYs. 
Reliability and Validity of Measurement Scales 
Modified Acadenzic Motivation Scale College Version (AMS-C 28) 
The original AMS-C 28 has 28 items with seven subscales (four questions 
each): IM - to know, IM -toward accomplishment, IM - to experience stimulation, 
EM - identified, EM - introjected, EM - external regulation, and Amotivation. This 
instrument was modified from the original AMS-C 28 to be applicable graduate 
school students for this study, and then tested for the emergence of seven factors, 
which are reported by the author of the original scale, using Principal Components 
Analysis with varimax rotation. 
Exploratory Factor Analysis and Reliability Statistics of tlze modified Academic 
Motivation Scale - College Version 
Prior to executing the exploratory factor analysis, Field (2005) suggests using 
the Kaiser-Meyer-Olkin (KMO) technique to determine if the sample is large enough 
for factor analysis to be an appropriate statistical technique. The KMO measure of 
sampling for the sample was .907 and the Bartlett's test of sphericity had significance 
of p<.OOl indicating that factor analysis was an appropriate method to analyze the 
data. Table 4-1 shows the results of the KMO and Bartlett's Test. 
Table 4- 1 
Summaly of KMO and Bartlett's Test of Sphericity For Mod$edAMS-C 28 
Modified Academic Bartlett's Test 
Motivation Scale - KMO 
College Version Value Df Sig. (PI 
Motivation .907 6204.484 378 .OOO 
Vallerand, et al. (1992) developed the original AMS-C 28 that contains seven 
subscales consisting of four questions for each seven motivational orientations. 
Exploratory factor analysis extracted four factors with eigenvalues equal to or greater 
than 1 .O. With the data collected, there were no missing values and factor loadings 
less than .40 were suppressed for ease of interpretation. These four factors explained 
59.3% of the variance. Twelve items loaded onto factor one explaining 32.4% of the 
variance. Eight items loaded onto factor two explaining 12.0% of the variance. 
Seven items loaded onto factor three explaining 9.6% of the variance. And four items 
loaded onto factor four explaining 5.4% of variance. 
The original scale by Vallerand et al. (1992) consisting of seven subscales was 
not fully substantiated with this analysis. The four subscales were then examined for 
questions that loaded for each factor. Factor one consisted of 12 intrinsic motivation 
questions. These twelve items included all intrinsic motivation questions in all three 
subscales (IM - to know, IM -toward accomplishment, IM -to experience 
stimulation.) Factor scores for this factor ranged from ,477 to .799. 
Factor two consisted of subscales four (Extrinsic - identified) and six 
(Extrinsic - external regulation). Similar to factor one, this factor was also consistent 
in identifying a group of items in the subscale of extrinsic motivation. These eight 
items were all the questions in the survey for the subscales four (Extrinsic - 
identified), and six (Extrinsic Motivation - external regulation). Factor scores for this 
factor ranged from .461 to .782. 
Factor three consisted of the four questions for subscale five (Extrinsic 
Motivation - introjected) of the modified AMS-C 28, and three questions from 
subscale two (Intrinsic Motivation - toward accomplishment) of the modified AMS-C 
28. This factor consisted of seven items ranging from .422 to .781. 
Finally, factor four consisted of the four questions in the modified AMS-C 28 
that were associated with Amotivation. Scores for factor four ranged from .748 to 
3 5 5 .  These findings suggest that some Intrinsic Motivation subscales may need to be 
combined. Further research is suggested to establish stronger construct validity of the 
modified AMS-C 28. Table 4-2 shows the four factors and loadings extracted after 
rotation of the modified AMS-C 28 resulting from exploratory factor analysis. 
Table 4-2 
Modij?ed AMS-C 28 Factor Loading For Four Factors Extracted by EFF 
Item Number Factor Factor Factor Factor 
1 2 3 4 
Item # 9: For the pleasure I experience when I 
discover new things never seen 
before. (Intrinsic -to know) 
Item # 11: For the pleasure that I experience 
when I read interesting authors. 
(Intrinsic -to experience stimulation) 
Item # 18: For the pleasure that I experience 
when I feel completely absorbed by 
what certain authors have written. 
(Intrinsic - to experience stimulation) 
Item # 25: For the "high" feeling that I 
experience while reading about 
various interesting subjects. (Intrinsic 
-to experience stimulation) 
Item # 23: Because my studies allow me to 
continue to learn about many things 
that interest me. (Intrinsic - to know) 
Item # 16: For the pleasure I experience in 
broadening my knowledge about 
subjects which appeal to me. 
(Intrinsic -to know) 
Item #6: For the pleasure I experience while 
surpassing myself in my studies. 
(Intrinsic -toward accomplishment) 
Item #4: For the intense feelings I experience 
when I am communicating my own 
ideas to others. (Intrinsic -to 
experience stimulation) 
Table 4-2 (Continued) 
Item Number 
Item #22: In order to have a better salary later 
on. (Extrinsic - external regulation. 
Item # 8: In order to maintain a more 
prestigious job later on. (Extrinsic - 
extemal regulation) 
Item #15: Because I want to have "the good 
life" later on. (Extrinsic - extemal 
regulation) 
Item #lo: Because eventually, it will enable me 
to enter the job market in a field that I 
like. (Extrinsic - identified) 
Item #17: Because this will help me make a 
better choice regarding my career 
orientation. (Extrinsic - identified) 
Item #I: Because with only an undergraduate 
degree, I would not find a higher 
paying job later on. (Extrinsic - 
extemal regulation) 
Item #3: Because I think that a graduate degree 
will help me better prepare for the 
career I've chosen. (Extrinsic - 
identified) 
Item #24: Because I believe that a few 
additional years of education will 
improve my competence as a worker. 
(Extrinsic - identified) 
Item #28: Because I want to show myself that I 
can succeed in my studies. ( Extrinsic 
- introjected) 
Item #7: To prove to myself that I am capable 
of completing my graduate degree. 
(Extrinsic - introjected) 
Factor 
1 
Factor Factor Factor 
2 3 4 
Table 4-2 (Continued) 
Item Number Factor Factor Factor Factor 
1 2 3 4 
Item #23: Because of the fact that when I 
succeed in graduate school, I feel ,659 
important. (Extrinsic - introjected) 
Item #19: I can't see why I go to graduate 
school, and frankly I couldn't care 
less. (Amotivation) 
Item #5: Honestly I don't know; I really feel 
that I am wasting my time in 
graduate school. (Amotivation) 
Item #26: I don't know; I can't understand 
what I am doing in graduate school. 
(Amotivation) 
Item #12: I once had good reasons for going to 
graduate school; however, now I 
wonder whether I should continue. 
(Amotivation) 
To examine the reliability of the modified AMS-C 28, Cronbach's alpha 
coefficients were calculated for the total scale and again for the individual subscales. 
Results indicated Cronbach's alpha for the total scale to be .916. Cronbach's alpha 
for the seven subscales was 348 for I - to know, 348 for I - toward accomplishment, 
,861 for I - to experience stimulation, .687 for E -identified, .848 for E - introjected, 
310 for E - external regulation, and ,806 for Amotivation. Most of these alpha 
coefficients are over the threshold of .70 to .80 recommended by Field (2005) 
indicating that the questions within each subscale correlate well with each other. The 
Cronbach's alpha value for E-identified is slightly lower than the .70 to .80 
recommended threshold. However, the overall results show acceptable values for this 
instrument. Table 4-3 contains the Cronbach's alpha results for the modified AMS-C 
28 scale. 
Table 4-3 
Corrected Item-Total Correlations for the ModiJied AMS-C 28 Scale (Total Sample) 
Sub-scale and Item Number Corrected Alpha if Alpha 
Item-Total Item Total 
Deleted Scale 
Intrinsic -To Know ,848 
Item #2: Because I experience pleasure and .636 
satisfaction while learning new 
things. 
Item #9: For the pleasure I experience when I .695 
discover new things never seen 
before. 
Item #16: For the pleasure I experience in .725 
broadening my knowledge about 
subjects which appeal to me. 
Item #23: Because my studies allow me to ,695 
continue to learn about many things 
that interest me. 
Intrinsic - Toward Accomplishment 
Item #6: For the pleasure I experience while .646 
surpassing myself in my studies. 
Item #13: For the pleasure I experience while I ,675 
am surpassing myself in one of my 
personal accomplishments. 
Item #20: For the satisfaction I feel when I am ,732 
in the process of accomplishing 
difficult academic activities. 
Item #27: Because graduate school allows me ,693 
to experience a personal satisfaction 
in my quest for excellence in my 
studies. 
Table 4-3 (Continued) 
Sub-scale and Item Number 
Intrinsic - To Experience Stimulation 
Item #4: For the intense feelings I experience 
when I am communicating my own 
ideas to others. 
Item #11: For the pleasure that I experience 
when I read interesting authors. 
Item #18: For the pleasure that I experience 
when I feel completely absorbed by 
what certain authors have written. 
Item #25: For the "high" feeling that I 
experience while reading about 
various interesting subjects. 
Extrinsic - Identified 
Item #3: Because I think that a graduate degree 
will help me better prepare for the 
career that I've chosen. 
Item #lo: Because eventually it will enable me 
to enter the job market in a field that I 
like.. 
Item #17: Because this will help me make a 
better choice regarding my career 
orientation. 
Item #24: Because I believe that a few 
additional years of education will 
improve my competence as a worker. 
Corrected Alpha if Alpha 
Item-Total Item Total 
Deleted Scale 
Table 4-3 (Continued) 
Sub-scale and Item Number Corrected Alpha if Alpha 
Item-Total Item Total 
Deleted Scale 
Extrinsic - Introjected 348 
Item #7: To prove to myself that I am capable 
of completing my graduate degree. 
Item #14: Because of the fact that when I 
succeed in graduate school, I feel 
important. 
Item #21: To show myself that I am an 
intelligent person. 
Item #28: Because I want to show myself that I 
can succeed in my studies. 
Extrinsic - External Regulation 
Item #I: Because with only an undergraduate 
degree, I would not find a high- 
paying job later on. 
Item #8: In order to maintain a more prestigious 
job later on. 
Item #15: Because I want to have "the good 
life" later on. 
Item #22: In order to have a better salary later 
on. 
Table 4-3 (Continued) 
Sub-scale and Item Number Corrected Alpha if Alpha 
Item-Total Item Total 
Deleted Scale 
Amotivation 206 
Item #5: Honestly, I don't know; I really feel ,647 ,750 
that I am wasting my time in graduate 
school. 
Item #12: I once had good reasons for going to ,574 ,795 
graduate school; however, now I 
wonder whether I should continue 
Item #19: I can't see why I go to graduate .732 ,717 
school and frankly, I couldn't care 
less. 
Item #26: I don't know; I can't understand what ,589 ,774 
I am doing in graduate school. 
Total Modified AMS-C 28 ,916 
Reliability and Validity of Measurement Scales 
Life Trigger Survey 
The life trigger survey was developed from the life cycle theory research of 
Aslanian and Brickell (1988) and Aslanian (2001) that asserted life triggers can be a 
stimulus for adults to return to school. These triggers would most likely be grouped 
into career triggers and family triggers. Based on this research, the trigger survey has 
15 items with two subscales: family triggers (eight items), and career triggers (seven 
items). This instrument was tested for the emergence of two factors using 
Exploratory Factor Analysis and the Principal Components Analysis with varimax 
rotation method. In addition, the life trigger section was reviewed by Carol Aslanian, 
the researcher who presented the life trigger theory, and was found to contain an 
adequate representation of career and family triggers. 
Explorato y Factor Analysis and Reliability Statistics of tlze Life Trigger Survey 
Prior to executing the exploratory factor analysis, Field (2005) suggested 
using the Kaiser-Meyer-Olkin (KMO) technique to determine if the sample is large 
enough for factor analysis to be an appropriate statistical technique. The KMO 
measure of sampling for the sample was .750 and the Bartlett's test of sphericity had 
significance of p<.001 indicating that factor analysis was an appropriate method to 
analyze the data. Table 4-4 shows the results of the KMO and Bartlett's Test. 
Table 4-4 
Summary of KMO andBartlettls Test of Sphericity For Life Trigger Suwey 
Bartlett's Test 
Life Trigger Survey KMO Value Df sig. (PI 
Life Triggers .750 794.938 105 ,000 
Exploratory factor analysis extracted five factors with eigenvalues equal to or 
greater than 1.0. There were no missing values and factor loadings less than .40 were 
suppressed for ease of interpretation. These five factors explained 54.2% of the 
variance. Four items loaded onto factor one explaining 12.8% of the variance. Five 
items loaded onto factor two explaining 11.6% of the variance. Four items loaded 
onto factor three explaining 11 .O% of the variance. Four our items loaded onto factor 
four explaining 10.0% of variance. And three items loaded onto factor five 
explaining 8.8% of the variance. Table 4-5 shows the five factors and loadings 
extracted after varimax rotation of the Life Trigger Survey resulting from exploratory 
factor analysis. 
Table 4-5 
Life Trigger Survey Factor Loadings for Eight Factors Extracted by EFF 
Item Number Factor Factor Factor Factor Factor 
1 2 3 4 5 
Item # 5: A friend, family member, 
or acquaintance was laid 
off. (career) 
Item # 6: You feared a layoff was 
likely or imminent. 
(career) 
Item # 4: You were laid off or 
unemployed. (career) 
Item #3: A death in the family. 
(family) 
Item # 1: Getting married. (family) 
Item # 10: You experienced a 
financial crisis. (family) 
Item # 7: You were passed over for 
a promotion. (career) 
Item #15: You decided to start a 
new career. (career) 
Item #12: You had a particularly 
negative event, 
environment, or conflict 
at work. (career) 
Item #11: You were offered tuition 
assistance through your 
employer or other source. 
(family) 
Item #9: A peer, family member, 
or acquaintance 
encouraged you. (family) 
Table 4-5 (Continued) 
Life Trigger Survey Factor Loading for Eight Factors Extracted by EFF 
Item Number Factor Factor Factor Factor Factor 
1 2 3 4 5 
Item #14: You received some ,516 .5 18 
marketing information. 
(family) 
Item #8: You were given a 
promotion, new job 
responsibilities, or took a 
new job. (career) 
Item #2: Getting divorced. 
(family) 
Item #13: You moved to a new' ' 
geographic area. (family) 
The life trigger survey was developed by the researcher based on the earlier 
research of Aslanian and Brickell (1988) and Aslanian (2001). This research 
indicated that life triggers primarily consist of career triggers or family triggers. 
Attempting to model this survey from this research, 15 questions were developed: 
eight family triggers and seven career triggers. 
The expected outcome was an identification of two factors. The exploratory 
factor analysis yielded five factors and, therefore, did not substantiate the expected 
validity for this new instrument. These results indicate that the survey may have 
additional subscales embedded within the questions. Additional research using this 
instrument will be necessary to refine the instrument and examine validity. 
To examine the reliability of the Life Trigger Survey, Cronbach's alpha 
coefficients were calculated for the total scale and for the individual subscales. 
Results indicated Cronbach's alpha for the total scale to be .673. Cronbach's alpha 
for the two subscales was .SO2 for family triggers and .562 for career triggers. Each 
of these alpha coefficients are below the threshold of .70 to .80 recommended by 
Field (2005) indicating that the questions within each subscale may not correlate well 
with each other. Table 4-6 contains the Cronbach's alpha results for the life trigger 
survey. 
Table 4-6 
Corrected Item-Total Corvelations fov the Life Trigger Survey (Total Sample) 
Sub-scale and Item Number Corrected Alpha if Item Alpha 
Item-Total Deleted Total 
Scale 
Family Triggers SO2 
Item #I: Getting married. .223 .471 
Item #2: Getting divorced. ,210 .487 
Item #3: A death in the family. ,283 . ,460 
Item #9: A peer, friend, family member .203 .488 
or acquaintance encouraged 
you. 
Item #SO: You experienced a financial .322 ,432 
crisis. 
Item #11: You were offered tuition .25 1 ,467 
assistance through your 
employer or other source. 
Item #13: You moved to a new .I89 .483 
geographic area. 
Item #14: You received some marketing .232 .468 
information. 
Career Triggers 
Item #4: You were laid off or ,344 SO8 
unemployed. 
Item #5: A friend, family member, or .363 ,516 
acquaintance was laid off. 
Item #6: You feared a layoff was likely .43 8 .312 
or imminent. 
Item #7: You were passed over for a .400 ,476 
promotion. 
Item #8: You were given a promotion, ,097 .610 
new job responsibilities, or took 
a new job. 
Item #12: You had a particularly negative .338 SO5 
event, environment, or conflict 
at work. 
Item #15: You decided to start a new ,199 .573 
career. 
Research Question 1 
Are there differences between the demographic proJile and the program o f  
study o f  adults enrolling in an evening graduate degree program? 
The sample consisted of 118 males (29.0%) and 289 females (71.0%). The 
majority of the respondents (339) fell in the age groups between 26 and 50 (83.0%). 
Marital status revealed 137 (33.7%) were single, 213 (52.3%) were married, 54 
(13.3%) were divorced, and 3 (.7%) were widowed. The racial makeup of the sample 
consisted of 205 white students (50.4%), 185 black or African-American students 
(45.5%), and 17 Asian students (4.2%). The vast majority of the sample (98%) was 
reported as non-Hispanic ethnicity. The largest income range was between $40,001 
and $60,000 (29.2%) followed by $60,001 to $80,000 (19.0%) and $20,001 to 
$40,000 (16.2%). The largest percentage of the sample (46.9%) had no children at 
home. Homes with one or two children were reported in 20.6% and 20.9% of the 
sample, respectively, and 11.6% of the sample reported three or more children in the 
home. 
Finally, the sample consisted of 143 MBA's (35.1%), 123 MHA's (30.2%), 31 
MSL's (7.6%), 80 MBAMHA's (19.7%), and 30 MBAIMSL's (7.4%). A minimum 
of 50 respondents for each program was desired for this study, however, the MSL and 
MBAIMSL degrees are the smallest of the programs at Pfeiffer University and 
yielded only 3 1 and 30 respondents, respectively. Table 4-7 details the demographic 
characteristics of the sample. 
Table 4-7 
Demographic Characteristics (gender, age, marital status, race, ethnicity, income 
level, number of children, andprogram of study) of the Sample 
Demographic And Program Variables 
Gender 
Male 
Female 
Marital Status 
Single 
Married 
Divorced 
Widowed 
Race 
White 
Black 
Asian 
American Indian or Alaska Native 
Native Hawaiian or other Pacific 
Islander 
Ethnicity 
Hispanic 
Non-Hispanic 
Frequency Valid Percent 
Table 4-7 (Continued) 
Demographic and Program Variables Frequency Valid Percent 
Income 
$20,000 or less 
$20,001 - $40,000 
$40,001 - $60,000 
$60,001 - $80,000 
$80,001 - $l00,000 
~$100,001 
# of Children in the Household n=407 
0 191 46.9% 
1 84 20.6% 
2 85 20.9% 
3 3 5 8.6% 
4 10 2.5% 
5+ 2 .5% 
Program of Study 
MBA 
MHA 
MSL 
MBNMHA 
MBAIMSL 
Note. Income is individual income. 
Descriptive statistics were also used to examine any differences in the sample 
by gender. The program of study variable was compared by gender to determine the 
profile of students for each program. Of the 118 males in the sample, 50.0% were in 
the MBA program compared to 289 females (29.1 %) in the MBA program. A large 
variance was found in the MHA program with 16 (13.6%) males and 107 (37.0%) 
females. The MBNMHA gender mix was fairly even with 20 (16.9%) males and 60 
(20.8%) females. The MSL program was evenly distributed with 15 males (12.7%) 
and 16 females (5.5%). And, for the MBAMSL, there were 8 (6.8%) males and 22 
(7.6%) females. 
The results of the descriptive statistics demonstrate that the MBA consists of a 
larger percentage of males and the MHA and MBAIMHA has a larger percentage of 
females. The other programs are fairly evenly spread among males and females. 
Table 4-8 represents the results of the descriptive statistics comparing variables by 
gender. 
Table 4-8 
Demographic Characteristics (age, marital status, race, ethnicity, income level, 
number of children, andprogram of study): Total Sample and by Gender 
Total Total 
Demo- Male Male Female Female Sample Sample 
graphic Fre- Percent Fre- Percent Fre- Valid 
Variables quency quency quency Percent 
Marital n=118 n=289 n=407 
Status 
Single 37 3 1.4% 100 34.6% 137 33.7% 
Married 75 63.5% 138 47.8% 213 52.3% 
Divorced 6 5.1% 48 16.6% 54 13.3% 
Widowed 0 .O% 3 1 .O% 3 .7% 
Race n=289 n=407 
n=118 
White 66 55.9% 139 48.1% 205 50.4% 
Black or 44 37.3% 141 48.8% 185 45.5% 
African 
Asian 8 6.8% 9 3.1% 17 4.1% 
American 
Indian or 0 .O% 0 .O% 0 .O% 
Alaska 
Native 
Hawaiian or 0 .O% 0 .O% 0 .O% 
Other 
Pacific 
Islander 
Table 4-8 (Continued) 
Demogrwphic Characteristics (age, marital status, race, ethnicity, income level, 
number of children, andprogram of study): Total Sample and by Gender of the 
Sample 
Total Total 
Demo- Male Male Female Female Sample Sample 
graphic Fre- Percent Fre- Percent Fre- Valid 
Variables quency quency quency Percent 
Hispanic or 
Latino 
Non- 
Hispanic or 
Latino 
Income 
$20M or 
less 
$20M to 
$40M 
$40M to 
$60M 
$60M to 
$8OM 
$80M to 
$100M 
$100M + 
Program n=118 n=289 n=407 
MBA 59 50.0% 84 29.1% 143 35.1% 
MHA 16 13.6% 107 37.0% 123 30.2% 
MSL 15 12.7% 16 5.5% 3 1 7.6% 
MBAMHA 20 16.9% 60 20.8% 80 19.7% 
MBAIMSL 8 6.8% 22 7.6% 30 7.4% 
Finally, the researcher examined the demographic variables by program to 
determine if there were any significant differences across demographics. Age was 
evenly distributed across programs with no significant differences. In all five 
programs, most students ranged in age from 22 to 50. The MBA had the highest 
concentration (22.3%) of students in the age range 26-30. The MHA had the highest 
concentration in the age group 41-45 with 24.4%. The MSL and MBAIMHA both 
had the largest age group of 36-40 with 25.5% and 26.1%, respectively. Finally, the 
MBAIMSL age group most represented was 31-35 (17.5%). 
Marital status was also compared by program. For MBA, 50.3% of the 
students were single compared with 19.5% of the MHA, 38.7% of the MSL, and 
26.3% and 26.7% for the MBNMHA and MBAIMSL, respectively. Similarly, the 
MHA and MBAIMHA had the highest representation of married students with 63.4% 
and 64.9%, respectively. There were 25.8% divorced students in the MSL program. 
Race was evenly distributed across the programs. There were few Asian 
students, 17, and these were most represented in the MBA and MHA programs. The 
MBA consisted of 48.3% white and 46.8% black or African American. The MHA 
was 48.7% white and 48.0% black or African American. The MSL had 45.2% white 
and 48.3% black or African American. The MBAIMHA consisted of 61.2% white 
and 35.0% black or African American. Finally, the MBAJMSL was 43.3% white and 
53.4% black. There were no representations of American Indian or Alaska Native or 
Native Hawaiian or other Pacific Islander. Ethnicity revealed only 3.3% of the 
sample were Hispanic or Latino (8 respondents), and these eight were represented in 
every program except for the MSL. 
Income was next compared against the five programs. For the MBA, the 
largest income group was $40,001 to $60,000 with 34.2% of the sample. The MHA 
group had 26.0% of the respondents with incomes of $40,001 to $60,000 and 26.9% 
of incomes of $60,001 to $80,000. The MSL group reported the largest income 
groups of $20,001 to $40,000 (22.6%), and $40,001 to $60,000 (22.6%). The dual 
degrees MBAIMHA and MBAMSL had the largest income group of $40,001 to 
$60,000 26.2% and 33.3% respectively. 
Finally, the number of children living in the respondents' household was 
compared by program. The MBA had a large majority of zero children (60.8%). The 
sample showed MBA students reported 15.4% with one child and 16.8% with two 
children. The MHA program also had the largest group (39.8%) with zero children. 
There were also 22.0% with one child, 21.1% with two children, and 13.0% with 
three children in the MHA program. The MSL had a majority of 58.1% with no 
children and 22.6% with one child. The MBAIMHA had 31.3% with zero children, 
27.4% with one child, and 28.7% with two children. Finally, the MBAIMSL had 
39.9% with zero children, 20.0% with one child, and 26.7% with two children. 
Table 4-9 shows the demographic characteristics of the sample divided by 
program. 
Demographic Characteristics (age, marital status, race, ethnicity, income level, number of children, andpvogram of study): Total 
Sample by Program 
Demographic MBA Percent MHA Percent MSL Percent MBAJMHA Percent MBAI Percent 
Variables of of of of MSL of 
Program Program Program Program Program 
Marital Status n=143 n=123 n=3 1 n=80 n=3 0 
Single 72 50.3% 24 19.5% 12 38.7% 2 1 26.3% 8 26.7% 
Married 55 38.5% 78 63.4% 11 35.5% 52 64.9% 17 56.6% 
Divorced 14 9.8% 2 1 17.1% 8 25.8% 6 7.5% 5 16.7% 
Widowed 2 1.4% 0 .O% 0 .O% 1 1.3% 0 .O% 
Table 4-9 (Continued) 
Demographic Characteristics (age, marital statzls, race, ethnicity, income level, number of children, andprogram of study): Total 
Sample and by Program 
Demographic MBA Percent MHA Percent MSL Percent MBAIMHA Percent MBAI Percent 
Variables of of of of MSL of 
Program Program Program Program Program 
Race 
White 
Black or African 
American 
Asian 
American Indian or 
Alaska Native 
Native Hawaiian or 
Other Pacific 
Islander 
Ethnicity 
Hispanic or Latino 
Non-Hispanic or 
Latino 
Table 4-9 (Continued) 
Demographic Characteristics (age, marital status, race, ethnicity, income level, number of children, andprogvam of study): Total 
Sample and by Program 
Demographic MBA Percent MHA Percent MSL Percent M B m  Percent MBAI Percent 
Variables of of of of MSL of 
Program Program Program Program Program 
n=143 n=123 n=3 1 n=80 n=3 0 
Income 
Number of Children in 
Household 
Research Question 2 
Are there differences between the motivational orientation and the program of 
study for adults enrolling in an evening graduate degree program? 
The results of the modified AMS-C 28 instrument yielded interesting and 
some unexpected results. For those who were intrinsically motivated, the majority 
(1 1.9% of total sample) were in the category of Intrinsic - to know or Intrinsic - 
toward accomplishment. For those extrinsically motivated respondents, results were 
distributed across the extrinsic subscales. The sample resulted in 89 (1 1.6%) 
Extrinsic - identified, 24 (3.1%) Extrinsic - introjected, and 73 (9.5%) Extrinsic - 
external regulation. There were no valid scores for amotivation. Finally, there were 
123 (3 1.0%) of the responses that were invalid and had to be excluded. The results of 
the motivational orientation analysis are presented in Table 4-10. 
Table 4- 10 
Motivational Orientation: Total Sample 
Motivational Orientation Frequency Valid Percent 
Motivational Orientation 1-7 n=407 
Intrinsic -to know 66 16.2% 
Intrinsic - toward accomplishment 2 8 6.9% 
Intrinsic - to experience stimulation 1 0.1% 
Extrinsic - identified 
Extrinsic - introjected 
Extrinsic - external regulation 
Invalid 125 30.8% 
Note: Invalid responses were the result of the highest scores occurring in more than 
one motivational group. 
One unforeseen result of using the revised AMS-C 28 survey was the result of 
motivational orientation "ties." The revised AMS-C 28 consisted of 28 questions 
representing seven subscales of motivation. Four questions out of the 28 were 
representative of a single subscale, resulting in seven subscales of four questions each 
for a total of 28. Using the scoring key provided by the author, the question numbers 
that correspond with the subscale are added together to obtain a "total score" for each 
subscale. The subscale with the highest score provides the motivational orientation. 
These "ties7' resulted in respondents being located in multiple subscales, and 
therefore, invalid. There were 125 participants that fell in more than one category of 
motivation which resulted in a significantly smaller sample for this variable. Because 
of this issue, the scoring of the instrument was modified to determine a motivational 
orientation of the three main motivation subscales: intrinsic, extrinsic, or amotivation 
as compared to seven possible groupings. The results of the revised motivational 
orientation are show in Table 4-1 1. 
Table 4-1 1 
Revised Motivational Orientation: Total Sample 
Motivational Orientation Frequency Valid Percent 
Motivational Orientation 1-3 n=407 
Intrinsic motivation 
Extrinsic motivation 
Amotivation 
Invalid 22 5.4% 
Note: Invalid responses are ties when respondent falls into more than one category of 
motivational orientation. 
Interestingly, the majority of the sample (64.1%) was extrinsically motivated, 
indicating that these students were motivated mostly by external factors like career or 
income. There were 32.2% that reported being intrinsically motivated, indicating that 
these respondents are more motivated about learning for its own sake or the pleasure 
of learning, or self improvement. 
From the total sample, 3 1.4% of males were intrinsically motivated and 62.7% 
were extrinsically motivated. Similarly, 30.1% of females were intrinsically 
motivated and 64.7% were extrinsically motivated. There were no amotivation 
responses. Due to ties, 22 cases (5.4%) of the sample were excluded fi-om the 
analysis. Table 4-12 shows the motivational orientation by gender. 
Table 4- 12 
Motivational Ovientation: Total Sample by Gendev 
Total Total 
Motivational Male Male Female Female Sample Sample 
Orientation Fre- Percent Fre- Percent Fre- Valid 
quency quency quency Percent 
n=118 n=289 n=407 
Intrinsic 
Motivation 37 3 1.4% 87 30.1% 124 30.5% 
Extrinsic 
Motivation 
Invalid 
Responses 7 5.9% 15 5.2% 22 5.4% 
Note: Invalid responses are ties when respondent falls into more than one category 
of motivational orientation. 
Further analysis compared motivational orientation by program. All four 
programs had similar disbursement of motivational orientation. The MBA group was 
28.0% intrinsically motivated and 62.9% extrinsically motivated. The MHA group 
reported 28.5% intrinsically motivated and 68.2% extrinsically motivated. For the 
MSL group, 29.0% were intrinsically motivated and 67.8% were extrinsically 
motivated. The MBAIMHA group reported 35.0% intrinsically motivated and 61.2% 
extrinsically. Finally, the MBAIMSL group was 40.0% intrinsically motivated and 
56.7% extrinsically motivated. There were no amotivation responses. Due to ties, 
22 cases (5.4%) of the sample were excluded from the analysis. Table 4-13 shows 
motivational orientation by program. 
Table 4- 13 
Motivational Orientation: Total Sample by Program of Study 
Motivational MBA Percent MHA Percent MSL Percent MBAlMHA Percent MBAI Percent 
Orientation of of of of MSL of 
Program Program Program Program Program 
Intrinsically 40 28.0% 3 5 28.5% 9 29.0% 28 35.0% 12 40.0% 
Motivated 
Extrinsically 90 62.9% 84 68.2% 21 67.8% 49 61.2% 17 56.7% 
Motivated 
Invalid 13 9.1% 4 3.3% 1 3.2% 3 3.8% 1 3.3% 
Responses 
Note: Invalid responses are ties when respondent falls into more than one category of motivational orientation. 
Research Question 3 
Are there differences between specijic life triggers and the program of s t u 4  
enrollment decision of adults enrolling in an evening graduate degree program? 
The majority of the 15 life triggers listed in the survey were reported as 
having no influence on the decision to return to graduate school, which is in contrast 
to previous research by Aslanian and Brickell (1988) and Aslanian (2001). However, 
there were some triggers that were more frequently reported as having moderate or 
much influence on the decision to enter graduate school. The family trigger "A peer, 
friend, or family member encouraged you" had the highest frequency of responses 
above level one (no influence). From the sample, 33.7% and 26.0% indicated that 
this trigger had moderate or much influence (3 or 4), respectively, on their decision to 
enroll in graduate school. Respondents who were offered tuition assistance also 
reported that this was a significant trigger with 19.4% and 21.4% indicating that this 
trigger had moderate or much influence (3 or 4), respectively, on their decision to 
enroll in graduate school. Finally, receiving a promotion or new job was also 
reported as a strong trigger with 20.6% and 12.0% indicating this trigger had 
moderate to much influence (3 or 4), respectively, on their decision to enroll in 
graduate school. Table 4-14 contains the frequency of the total sample with all 
triggers included. 
Table 4-14 
Frequency and Level of Life Triggers 
Life Trigger and (type) 
Getting married (family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Getting divorced (family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
A death in the family (family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
You were laid off (career) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Friend or family member laid off (career) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Frequency Valid 
Percent 
Table 4- 14 (Continued) 
Frequency and Level of Life Triggers 
Life Trigger and (type) 
Feared a layoff was imminent (career) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Passed over for a promotion (career) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Given a promotion or took a new job (career) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
A peer, friend, or family member encouraged you 
(family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
You experienced a financial crisis (family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Frequency Valid 
Percent 
Table 4-14 (Continued) 
Frequency andLevel oflife Triggers 
Life Trigger and (type) 
You were offered tuition assistance (family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influelice 
You had a negative event or environment at work 
(career) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Move to a new geographic area (family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Frequency ' Valid 
Percent 
You received some marketing information (family) n=407 
1 No Influence ' 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Table 4- 14 (Continued) 
Frequency and Level of Life Triggers 
You decided to start a new career (career) n=407 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Other (please describe) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Each of the 15 triggers was then analyzed by gender to determine any 
significant differences. The majority of the triggers did not vary by gender 
significantly. However, there were a few exceptions. The trigger "you received a 
promotion or new job responsibilities" was reported as "much influence" by males 
9.3% of the time, and 13.1% for females. For males, 20.3% indicated that starting a 
new career was "much influence" on their decision to return to graduate school, while 
females reported "much influence" only 15.2%. Table 4-15 lists the life trigger 
frequency compared by gender. 
Table 4- 15 
Fvequency and Level of Life Tviggevs by Gender 
Life Trigger and (type) Male Male 
Frequency Percent 
Female 
Frequency 
Female 
Percent 
Getting married (family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Getting divorced (family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
A death in the family (family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
You were laid off (career) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Friend or family member laid off 
(career) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Table 4- 15 (Continued) 
Frequency and Level of Life T~viggevs by Gendev 
Life Trigger and (type) Male Male Female Female 
Frequency Percent Frequency Percent 
Feared a layoff was imminent 
(career) 
1 No Influence 82 
2 Little Influence 15 
3 Moderate Influence 14 
4 Much Influence 7 
Passed over for a promotion 
(career) 
1 No Influence 67 
2 Little Influence 17 
3 Moderate Influence 20 
4 Much Influence 14 
Given a promotion or took a new 
job (career) 
1 No Influence 56 
2 Little Influence 23 
3 Moderate Influence 28 
4 Much Influence 11 
A peer, friend, or family member 
encouraged you (family) 
1 No Influence 29 
2 . Little Influence 23 
3 Moderate Influence 43 
4 Much Influence 23 
You experienced a financial crisis 
(family) 
1 No Influence 77 
2 Little Influence 24 
3 Moderate Influence 8 
4 Much Influence 9 
Table 4-15 (Continued) 
F~eequency and Level of Life Triggers by Gender 
Life Trigger and (type) 
You were offered tuition 
assistance (family) 
1 No Influence 
2 Little Influence 
3 .  Moderate Influence 
4 Much Influence 
You had a negative event or 
environment at work (career) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Move to a new geographic area 
(family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
You received some marketing 
information (family) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Male Male Female Female 
Frequency Percent Frequency Percent 
Table 4- 15 (Continued) 
Frequency and Level of Life Triggers 
Life Trigger and (type) 
Male Male Female Female 
Frequency Percent Frequency Percent 
You decided to start a new 
career (career) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
Other (please describe) 
1 No Influence 
2 Little Influence 
3 Moderate Influence 
4 Much Influence 
The life triggers were compared by program to examine any significant 
differences. There were no major differences among the triggers and level of 
influence across the five programs. As in the previous analysis, the majority of 
students in all programs listed the 15 triggers as having no influence on their decision 
to enroll. Some exceptions were the trigger "you were given a promotion or new 
job." MHA students selected "much influence" 17.9% of the time as opposed to 
10.5% for MBA, 9.7% for MSL, 10.0% for MBNMHA, and 3.3% for MBAMSL. 
Overall, there were not significant differences across the programs in choice of life 
trigger or strength of the triggers and its influence on the decision to return to 
graduate school. Table 4-16 shows the individual life triggers and the ranking listed 
by program. 
Table 4- 16 
Frequency and Level of Life Triggers by Pvogram of Study 
Life Trigger MBA Percent 
of 
Program 
Getting Married n=143 
(family) 
1 No Influence 124 86.7% 
2 Little Influence 4 2.8% 
3 Moderate Influence 9 6.3% 
4 Much Influence 6 4.2% 
MHA Percent MSL Percent MBAJMHA Percent MBAI Percent 
of of of MSL of 
Program Program Program Program 
Getting Divorced 
(family) 
1 No Influence 133 93.0% 110 89.4% 26 83.9% 79 98.8% 28 93.3% 
2 Little Influence 3 2.1% 3 2.4% 2 6.5% 0 .O% 0 .O% 
3 Moderate Influence 4 2.8% 5 4.1% 1 3.2% 1 1.3% 0 .O% 
4 Much Influence 3 2.1% 5. 4.1% 2 6.5% 0 .O% 2 6.7% 
A death in the family 
(family) 
1 No Influence 129 90.2% 112 91.1% 28 90.3% 77 96.2% 29 96.7% 
2 Little Influence 2 1.4% 5 4.1% 1 3.2% 2 2.5% 0 .O% 
3 Moderate Influence 6 4.2% 3 2.4% 0 .O% 1 1.3% 1 3.3% 
4 Much Influence 6 4.2% 3 2.4% 2 6.5% 0 .O% 0 .O% 
Table 4- 16 (Continued) 
Frequency and Level of Life Triggers by Program of Study 
Life Triggers MBA Percent MHA Percent MSL Percent MBA/MHA Percent MBM Percent 
of of of of MSL of 
Program Program Program Program Program 
n=143 n=123 n=3 1 n=80 n=30 
You were laid off 
(career) 
1 No Influence 116 81.1% 11 1 90.3% 23 74.1% 73 91.1% 26 86.7% 
2 Little Influence 9 6.3% 3 2.4% 3 9.7% 3 3.8% 1 3.3% 
3 Moderate Influence 10 7.0% 3 2.4% 2 6.5% 3 3.8% 2 6.7% 
4 Much Influence 8 5.6% 6 4.9% 3 9.7% 1 1.3% 1 3.3% 
Friend laid off 
(career) 
1 No Influence 127 88.8% 106 86.1% 27 87.1% 75 93.7% 27 90.0% 
2 Little Influence 10 7.0% 7 5.7% 4 12.9% 2 2.5% 2 6.7% 
3 Moderate Influence 5 3.5% 5 4.1% 0 .O% 2 2.5% 1 3.3% 
4 Much Influence 1 .7% 5 4.1% 0 .O% 1 1.3% 0 .O% 
Feared layoff was 
imminent (career) 
1 No Influence 101 70.6% 94 76.4% 23 74.2% 68 84.9% 20 66.7% 
2 Little Influence 18 12.6% 17 13.8% 4 12.9% 5 6.3% 8 26.7% 
3 Moderate Influence 18 12.6% 8 6.5% 3 9.7% 6 7.5% 1 3.3% 
4 Much Influence 6 4.2% 4 3.3% 1 3.2% 1 1.3% 1 3.3% 
Table 4- 16 (Continued) 
Frequency and Level of Life Triggers by Program o f  Study 
Demographic MBA Percent MHA Percent MSL Percent MBAlMHA Percent MBAI Percent 
Variables of of of of MSL of 
Program Program Program Program Program 
Passed over for 
promotion (career) 
- 1 No Influence 96 67.1% 83 67.4% 19 61.2% 5 1 63.7% 17 56.6% 
0 
o 2 Little Influence 16 1 1.2% 21 17.1% 4 12.9% 9 11.3% 6 20.0% 
3 Moderate Influence 2 1 14.7% 12 9.8% 6 19.4% 12 15.0% 2 6.7% 
4 Much hfluence 10 7.0% 7 5.7% 2 6.5% 8 10.0% 5 16.7% 
Given promotion or 
new job (career) 
1 No Influence 84 58.7% 56 45.5% 15 48.3% 42 52.4% 17 56.7% 
2 Little Influence 19 13.3% 20 16.3% 6 19.4% 9 11.3% 6 20.0% 
3 Moderate Influence 25 17.5% 25 20.3% 7 22.6% 21 26.3% 6 20.0% 
4MuchInfluence 15 10.5% 22 17.9% 3 9.7% 8 10.0% 1 3.3% 
Table 4-16 (Continued) 
Frequency and Level ofLife Triggers by Program of Study 
Life Triggers MBA Percent MHA Percent MSL Percent MBAMHA Percent MBAI Percent 
of of of of MSL of 
Program Program Program Program Program 
n=143 n=123 n=3 1 n=80 n=30 
Someone encouraged 
you (family) 
2 1 No Influence 3 9 27.3% 27 22.0% 6 19.4% 19 23.8% 13 43.3% 
2 Little Influence 20 14.0% 18 14.6% 8 25.8% 11 13.8% 3 10.0% 
3 Moderate Influence 48 33.5% 43 34.9% 10 32.2% 28 34.9% 8 26.7% 
4 Much Influence 36 25.2% 3 5 28.5% 7 22.6% 22 27.5% 6 20.0% 
Financial Crisis 
(family) 
1 No Influence 101 70.6% 89 72.4% 22 70.9% 64 80.0% 23 76.7% 
2 Little Influence 22 15.4% 18 14.6% 4 12.9% 4 5.0% 3 10.0% 
3 Moderate Influence 12 8.4% 14 11.4% 3 9.7% 6 7.5% 3 10.0% 
4 Much Influence 8 5.6% 2 1.6% 2 6.5% 6 7.5% 1 3.3% 
Table 4- 16 (Continued) 
Frequency and Level o f  Life Tviggevs by Pvogvam of Study 
Life Triggers MBA Percent MHA Percent MSL Percent MBA/MHA Percent MBA/ Percent 
of of of of MSL of 
Program Program Program Program Program 
n= 143 n=123 n=3 1 n=80 n=3 0 
You were offered 
tuition assistance 
(career) 
1 No Influence 66 46.1% 40 32.5% 16 51.6% 3 7 46.2% 15 50.0% 
2 Little Influence 19 13.3% 29 23.6% 2 6.5% 16 20.0% 1 3.3% 
3 Moderate Influence 25 17.5% 29 23.6% 5 16.1% 11 13.8% 9 30.0% 
4 Much Influence 33 23.1% 25 20.3% 8 25.8% 16 20.0% 5 16.7% 
Negative event at 
work (career) 
1 No Influence 97 67.8% 94 76.4% 20 64.5% 53 66.1% 19 63.4% 
2 Little Influence 2 1 14.7% 13 10.6% 5 16.1% 13 16.3% 5 16.7% 
3 Moderate Influence 16 1 1.2% 13 10.6% 4 12.9% 9 11.3% 4 13.2% 
4 Much Influence 9 6.3% 3 2.4% 2 6.5% 5 6.3% 2 6.7% 
Table 4-16 (Continued) 
Frequency and Level of Life Triggers by Program of Study 
Life Triggers MBA Percent MHA Percent MSL Percent MBA/MHA Percent MBAI Percent 
of of of of MSL of 
Program Program Program Program Program 
n= 143 n= 123 n=3 1 n=80 n=30 
Moved to a new 
geographic area 
- (family) 
0 
W 
1 No Influence 114 79.7% 111 90.2% 27 87.1% 67 83.6% 23 76.6% 
2 Little Influence 7 4.9% 4 3.3% 3 9.7% 2 2.5% 3 10.0% 
3 Moderate Influence 12 8.4% 7 5.7% 0 .O% 5 6.3% 2 6.7% 
4 Much Influence 10 7.0% 1 .8% 1 3.2% 6 7.6% 2 6.7% 
Received Marketing 
Information (family) 
1 No hfluence 104 72.7% 94 76.5% 23 74.1% 56 70.0% 22 73.4% 
2 Little Influence 25 17.5% 16 13.0% 2 6.5% 16 20.0% 4 13.3% 
3 Moderate Influence 9 6.3% 10 8.1% 6 19.4% 6 7.5% 4 13.3% 
4 Much Influence 5 3.5% 3 2.4% 0 .O% 2 2.5% 0 .O% 
Table 4-16 (Continued) 
Frequency and Level o f  Life Triggers by Progvam of Study 
Life Triggers MBA Percent MHA Percent MSL Percent MBAIMHA Percent MBAI Percent 
of of of of MSL of 
Program Program Program Program Program 
n=143 n=123 n=3 1 11=8O n=30 
Decided to start a new 
career (career) 
i 
0 
P 1 No Influence 84 58.7% 75 61.0% 17 54.8% 47 58.7% 20 66.7% 
2 Little Influence 2 1 14.7% 15 12.2% 4 12.9% 4 5.0% 1 3.3% 
3 Moderate Influence 20 14.0% 11 8.9% 4 12.9% 11 13.8% 5 16.7% 
4 Much Influence 18 12.6% 22 17.9% 6 19.4% 18 22.5% 4 13.3% 
Hypothesis 1 
There is a potential relationship between demographics (age, marital status, 
gender, race, ethnicity, income level, number of children in household) on the log- 
odds ratio of being enrolled in one particular graduate program rather than another 
(MBA - Master of Business Administration, MHA -Master of Health Administration, 
MSL - Master of Science in Leadership and Organizational Change, MBA/MHA, and 
MBA/MSL). 
For hypothesis one, multinomial logistic regression (MLR) was used to test 
for potential relationships among demographic variables on the log-odds ratio of 
choosing the MBA, MHA, MBAIMHA, or MBA and MBNMSL graduate programs. 
Wright (1995) recommends a minimum of 50 cases per independent variable for 
reliable results using MLR. The MSL and MBAIMSL categories had fewer than 50 
respondents each (31 and 30, respectively) and were, therefore, combined into a 
single variable called MSL for this analysis. 
MLR uses logistic "odds" of a case occurring in one category as opposed to 
another, not to be confused with probability. This is accomplished by using a 
criterion of maximum likelihood. In a data set, the predicted probabilities and the 
actual categories are built into the log likelihood function using SPSS (Spicer, 2005). 
The model fitting information found in the SPSS output shows the -2 Log Likelihood, 
the Chi Square, degrees of freedom, and significance level. If the model fitting 
information is significant at p< .05, then the null hypothesis, that all coefficients that 
are associated with the interactions equals zero, can be rejected. If the significance 
level is above p< .05, then the null hypothesis can be accepted indicating that all 
coefficients associated with the interactions do equal zero (Norusis, 2008). 
According to Field (2009), "...the log-likelihood is a measure of how much 
unexplained variability there is in the data: therefore, the difference or change in the 
log-likelihood indicates how much new variance has been explained by the model" 
(p. 308). 
The Pseudo R-Square calculations indicate simulated R~ values as used in 
multiple regression that measures how well the model fits the data. However, its 
usefulness and reliability in multinomial logistic regression is often debated, and 
therefore should be treated cautiously. The R-statistic in MLR is the partial 
correlation of the outcome variable and each independent variable. Hosemer and 
Lemeshow's R ~ ,  COX and Snell's R ~ ,  and Nagelkerke's R~ are the three Pseudo R- 
statistic values calculated by SPSS using MLR (Field, 2009). For this analysis, 
Pseudo R-Square values above a threshold of .25 indicate a significant relationship. 
According to Field (2005), in addition to knowing how well the model fits the 
data with the R-statistic, it is important to understand the how much each independent 
variable impacts the outcome variable. The Wald statistic indicates whether the b- 
coefficient for each variable is significantly different from zero. "If the coefficient is 
significantly different from zero then we can assume that the predictor is making a 
significant contribution to the prediction of the outcome (Y)" (p. 224). 
The Parameter Estimates in the SPSS output indicates which independent 
variables were significant and included in the model as well as the odds ratio each 
variable has on the odds of choosing one program over another. MLR produces Exp 
(B) (Exponential Beta) which is also laown as the odds ratio. Odds ratios that are 
positive indicate that for every unit increase in the variable being measured, the odds 
of choosing the category being measured increases by that amount. Consider an 
example with the intercept category of MBA and the reference category of MHA. 
The independent variable is gender comparing males against females. If the odds 
ratio was 5.67, p<.001, then males vs. females would have odds 5.67 times higher of 
choosing MBA over MHA. 
If the odds ratio was below 1.00, for example .65, then the odds decrease by 
the percent less than one (1.00 - .65 = .35). This would indicate that for every unit 
increase in the variable being measured, the odds are lower by this factor. Using the 
example above, if the odds ratio was .65, p<.001, then males vs. females would have 
35% lower odds of choosing the MBA over the MHA. 
For this study, MLR will be used to determine any relationships between the 
independent variables (demographics, motivational orientation, and life triggers) on 
the program of choice (MBA, MHA, MBAIMHA, and MSL). To reject the null 
hypothesis, the model fitting information in the SPSS output, which compares the 
data with no model against the model with the independent variables, will be 
significant at p1.05. Parameter estimates of the individual independent variables will 
be considered significant predictors in the model if the individual significance is p< 
.05. 
In using MLR, the researcher must choose a base category for each analysis. 
With the dependent variable (program of study), there are four categories. Using 
MBA as the base category in the first analysis, SPSS analyzed the comparisons of 
MBA vs. MHA, MBA vs. MSL, and MBA vs. MBA/MHA. The next analysis was 
run with MHA as the base category giving the analysis of MHA vs. MSL, and MHA 
vs. MBNMHA. The final run selected MSL as the base category which gave the 
analysis of MSL vs. MBAMHA. These multiple iterations allowed the examination 
of the six comparisons possible within four categories of the dependent variable. 
Similarly, with the categorical independent variables, multiple runs with MLR 
were necessary to examine all possible combinations. Age and income were entered 
into the equation as continuous variables for ease of analysis and interpretation. Both 
were entered into SPSS as midpoints of the ranges and dummy variables were not 
needed for the analysis. The categorical dependent variables "Number of children" 
and "Marital Status7' were entered as dummy variables before being entered into the 
model. With multiple combinations possible, multiple iterations were run to evaluate 
each possible outcome. In addition, some of the categories for "Number of children" 
and "Marital Status" has fewer than 50 cases, and were combined. "Number of 
children" was combined into four categories: zero, one, two, and three or more. 
"Marital Status" was combined into three categories: single, married, and divorced or 
widowed. 
For "Number of children," zero was the first base category examining the 
relationship between zero vs. one, zero vs. two, and zero vs. three or more. The next 
MLR run selected one as the base category giving the comparison of the group one 
vs. two, and one vs. three or more. The final run selected two as the base yielding the 
final possible combination of two vs. three or more. 
Ethnicity was removed as a variable as it contained only eight non-Hispanic 
respondents. In addition, race was combined into two categories: white and non- 
white also due to the very low or no representation of Asian, American Indian, and 
Native Hawaiian in the sample. 
In testing hypothesis one, the MLR analysis results indicated that the model 
was significant with demographic variables (p 5.000), and therefore, the null 
hypothesis was rejected. As a result, hypothesis one was supported. Table 4-17 
shows the model information resulting from the testing of hypothesis one. 
Table 4-1 7 
Model Fitting Information for Hypothesis One 
Model Fitting -2 Log Likelihood Ratio Tests 
Information Likelihood 
Chi Square df Sig. 
Intercept Only 938.03 
Final 825.21 112.83 27 .OOO 
Pseudo R-Square values were calculated and ranged from R' = .lo4 to .260. 
As a result of this statistical test, partial support of hypothesis one was obtained. 
Field (2005) however suggests caution in validity of the R-statistic in MLR. Table 4- 
18 shows the corresponding R' values for the analysis and testing of hypothesis one. 
Table 4- 1 8 
Pseudo R- Square for Hypothesis One 
Method Pseudo R-Square 
Cox and Snell .242 
Nagelkerke .260 
McFadden .lo4 
The independent variable "gender" was significant in some MLR rotations. 
The odds of a male choosing MHA over MBA were 85% lower than a female 
choosing MHA over MBA. Similarly, the odds of a male choosing MBMMHA over 
the MBA were 69% lower than a female choosing MBAIMHA over MBA. Finally, 
the odds of a male choosing MSL over MHA were 5.61 times higher than a female 
choosing MSL over MHA. This was expected with the large number of females 
compared to males within the MHA program. 
The independent variable of age was also a strong predictor. For every 
increase in age, or the older a student, the odds are 1.06 times higher of choosing 
MHA over MBA. For every increase in age, students have six percent lower odds of 
choosing MSL over MHA. 
The independent variable marital status was a strong predictor in some 
comparisons. The odds of married students choosing MSL over MHA were 65% 
lower than the odds for divorced students. In addition, the odds of married students 
choosing MBAIMHA over MSL were 5.05 time higher than the odds for divorced 
students. 
Regarding the independent variable race, the odds for whites were 1.88 times 
higher of selecting MBAIMHA over MBA than the odds for non-whites. The odds of 
whites choosing MBAIMHA over MSL were 2.33 times higher that the odds for non- 
whites. 
Finally, the independent variable "Number of Children Living in Household" 
yielded some significant findings. The odds of students with one or two children 
selecting MBAIMHA over MBA were 3.11 and 2.82 times higher, respectively, than 
the odds for students with zero children. The odd of students with two children 
selecting the MBAIMHA over the MHA was 2.43 times higher than the odds for 
students with zero children. Conversely, the odds of students with two children 
choosing the MBNMHA over the MHA were 56% lower than the odds of students 
with zero children. Finally, the odds of students with one and two children vs. 
students with zero children were 2.79 and 2.82 times higher (respectively) of 
choosing the MBAIMHA over the MBAIMSL. Tables 4-19 through 4-21 show the 
detailed results of the MLR testing hypothesis one. 
Table 4- 19 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Testsfor 
Demographics Impact on Program Choice with MBA as Base 
Variable B SE Wald p Odds Ratio 
MHA Intercept -2.95 .95 9.68 .002 
Male vs. Female -1.91 .36 28.80 5.000 .15 
Age .06 .02 8.62 .003 1.06 
Single vs. Divorced -.I7 .50 . l l  .737 .85 
Married vs. .58 .42 1.97 .I61 1.79 
Divorced 
Single vs. Married -.69 .41 2.82 .093 .50 
White vs. non-white .05 .29 .03 ,871 1.05 
Income .01 .01 3.01 .083 1.01 
1 Child vs. 0 .3 1 .39 .64 .422 '1.37 
2 Children vs. 0 .15 .4 1 .14 .714 1.16 
3 Children vs. 0 .68 .49 1.97 .I60 1.98 
2 Children vs. 1 -.3 1 .39 .09 .429 .74 
3 Children vs. 1 .4 1 .52 .64 .424 1.51 
3 Children vs. 2 .55 .5 1 1.15 .284 1.73 
Note: M B A  is base; MHA intercept. 
Table 4- 19 (Continued) 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demographics Impact on Program Choice with ML3A as Base 
Variable B SE Wald p Odds Ratio 
MBA/MSL and 
MSL Intercept 
Male vs. Female 
Age 
Single vs. Divorced 
Married vs. 
Divorced 
Single vs. Married 
White vs. non-white 
Income 
1 Child vs. 0 
2 Children vs. 0 
3 Children vs. 0 
2 Children vs. I 
3 Children vs. I 
3 Children vs. 2 .20 .64 .01 '.754 1.22 
Note: MBA is base; MBA/MSL and MSL intercept. 
Table 4- 19 (Continued) 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demogvaphics Impact on Program Choice with MBA as Base 
Variable B SE Wald p Odds Ratio 
MBAMHA 
Intercept 
Male vs. Female 
Age 
Single vs. Divorced 
Married vs. 
Divorced 
Single vs. Married 
White vs, non-white 
Income 
1 Child vs. 0 
2 Children vs. 0 
3 Children vs. 0 
2 Children vs. 1 
3 Children vs. 1 
3 Children vs. 2 
Note: MBA is base; MBAIMHA intercept. 
Table 4-20 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Testsfor 
Demographics Impact on Program Choice with MHA as Base 
Variable B SE Wald p Odds Ratio 
MBAIMSL and 
MSL Intercept 
Male vs. Female 
Age 
Single vs. Divorced 
Married vs. 
Divorced 
Single vs. Married 
White vs. non-white 
Income 
1 Child vs. 0 
2 Children vs. 0 
3 Children vs. 0 
2 Children vs. I 
3 Children vs. I 
3 Children vs. 2 -.35 .60 .33 .565 .7 1 
Note: M H A  is base; MBAIMSL and MSL intercept. 
Table 4-20 (Continued) 
Multinomial Logistic Regression, Odds Ratio, andLi1celihood Ratio Tests for 
Demographics Impact on Program Choice with MHA as Base 
Variable B SE Wald P Odds 
Ratio 
MBAIMHA -1.06 1.10 .92 .338 
Intercept 
Male vs. Female .74 .39 3.59 .058 2.09 
Age -.02 .02 1.12 ,289 .98 
Single vs. Divorced 1.05 .62 2.90 .088 2.86 
Married vs. .38 .50 .59 .444 1.46 
Divorced 
Single vs. Married .64 .47 1.87 .I71 1.90 
White vs. non-white .58 .3 1 3.47 .063 1.79 
Income .OO .01 .06 ,802 1 .OO 
1 Child vs. 0 .82 .42 3.77 .052 2.28 
2 Children vs. 0 .89 .44 4.07 .044 2.43 
3 Children vs. 0 .25 .50 .24 .623 1.28 
2 Children vs. 1 .05 .42 .9 1 .908 1.05 
3 Children vs. 1 -.60 .50 1.45 ,229 .55 
3 Children vs. 2 -.65 .49 1.73 .I88 .52 
Note: M H A  is base; MBAIMHA intercept. 
Table 4-21 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demographics Impact on Program Choice with MSL as Base 
Variable B SE Wald P Odds 
Ratio 
MBAIMHA -3.13 1.28 6.03 .014 
Intercept 
Male vs. Female -.99 .40 6.05 .014 .37 
Age .04 .03 1.96 ..I62 1.04 
Single vs. Divorced 1.69 .69 5.56 .018 5.05 
Married vs. 1.44 .56 6.54 .011 4.22 
Divorced 
Single vs. Married .17 .55 .10 .753 1.19 
White vs. non-white .80 .37 4.71 .030 2.23 
Income .OO .O 1 .OO .964 1 .OO 
1 Child vs. 0 1.03 .50 4.14 .042 2.79 
2 Children vs. 0 1.04 .53 3.83 .050 2.82 
3 Children vs. 0 .745 .65 1.32 ,252 2.1 1 
2 Children vs. 1 .01 .52 .OO .986 1.01 
3 Children vs. 1 -.29 .65 .20 .658 .75 
3 Children vs. 2 -.30 .65 .2 1 .644 .74 
Note: MBAIMSL and MSL is base; MBNMHA intercept. 
Revised Hypothesis 2 
There is a potential relationship between the motivational orientation 
(Intrinsic Motivation, Extrinsic, and Amotivation) on the log-odds ratio of being enrolled 
in one particular guaduateprogram rather than another (MBA - Master o f  Business 
Administration, MHA -Master of Health Administration, MSL - Master of Science in 
Leadership and Organizational Change, MBA/MHA, and MBA/MSL). 
For hypothesis two, multinomial logistic regression (MLR) was used to test 
for potential relationships of the motivational orientation on the log-odds ratio of 
choosing the MBA, MHA, MBNMHA, or MBA and MBNMSL graduate programs. 
Wright (1995) recommends a minimum of 50 cases per independent variable for 
reliable results using MLR. The MSL and MBAIMSL categories had fewer than 50 
respondents each (31 and 30, respectively) and were, therefore, combined into a 
single variable called MSL for this analysis. 
Using MBA as the base category in the first analysis, SPSS analyzed the 
comparisons of MBA vs. MHA, MBA vs. MSL, and MBA vs. MBAIMHA. The next 
analysis was run with MHA as the base category giving the analysis of MHA vs. 
MSL, and MHA vs. MBAIMHA. The final run selected MSL as the base category 
which gave the analysis of MSL vs. MBAJMHA. These multiple iterations allowed 
the examination of the six comparisons possible within four categories of the 
dependent variable. 
One unforeseen result of using the revised AMS-C 28 survey was the result of 
motivational orientation "ties." There were 125 participants that fell in more than one 
category of motivation which resulted in a significantly smaller sample for this 
variable. Because of this, the scoring of the instrument was modified to determine a 
motivational orientation of the three main motivation subscales: intrinsic, extrinsic, or 
amotivation as compared to seven possible groupings. 
For hypothesis two, the model that included the dummy variables intrinsic 
motivation and extrinsic motivation did not reach statistical significance. In addition, 
none of the individual coefficients for the intrinsic and extrinsic dummy variables 
were significant. Table 4-22 shows the Model Fitting Information for hypothesis two 
resulting in the acceptance of the null hypothesis. As a result, hypothesis two was not 
supported. 
Table 4-22 
Model Fitting Information for Hypothesis Two 
Model Fitting -2 Log Likelihood Ratio Tests 
Information Likelihood 
Chi Square d f Sig. 
Intercept Only 32.21 
Final 30.76 1.46 3 .692 
Table 4-23 shows the results of the Pseudo R-Square values resulting from the 
MLR analysis of hypothesis two indicating no statistical significance, again 
indicating no support for hypothesis two. 
Table 4-23 
Pseudo R- Square for Hypothesis Two 
Method Pseudo R-Square 
Cox and Snell .004 
Nagelkerke .004 
McFadden .001 
Hypothesis 3 
There is a potential relationship between speciJic life triggers (getting 
married, getting divorced, a death in the family, being laid off or unemployed, a 
fiiend or family member or acquaintance being laid 05 fearing a layoffwas likely or 
imminent, being passed over for a promotion, being given a promotion or new job 
responsibilities or taking a new job, apeer orj?iend or family member or 
acquaintance encouraged you, experiencing ajnancial crisis, being offered tuition 
assistance through your employer or other source, experiencing a particularly 
negative event or environment or conflict at work, moving to a new geographic area, 
receiving some marketing information, deciding to start a new career, or other ( 
respondent asked to please describe in space provided on survey) on the log-odds 
ratio of being enrolled in one particular graduate program rather than another (MBA 
-Master of Business Administration, MHA -Master ofHealth Administration, MSL - 
Master of Science in Leadership and Organizational Change, MBA/MHA, and 
MBA/MSL) . 
To test hypothesis three, multinomial logistic regression (MLR) was used to 
test for potential relationships of specific life trigger variables on the log-odds ratio of 
choosing one program over another. In using MLR, the researcher must choose a 
base category for each analysis. Wright (1995) recommends a minimum of 50 cases 
per independent variable for reliable results using MLR. The MSL and MBAIMSL 
categories had fewer than 50 respondents each (3 1 and 30, respectively) and were, 
therefore, combined into a single variable called MSL for this analysis. With the 
dependent variable (program of study), there are four categories (MBAIMSL and 
MSL (MSL) were combined due to the low number of responses). Using MBA as the 
base category in the first analysis, SPSS analyzed the comparisons of MBA vs. MHA, 
MBA vs. MSL, and MBA vs. MBAIMHA. The next analysis was run with MHA as 
the base category giving the analysis of MHA vs. MSL, and MHA vs. MBAIMHA. 
The final run selected MSL as the base category which gave the analysis of MSL vs. 
MBA/MHA. These multiple iterations allowed the examination of the six 
comparisons possible within four categories of the dependent variable. 
In analyzing hypothesis three, several triggers and subsequent rankings did 
not have sufficient numbers of cases (n < 50) and therefore were excluded from the 
analysis. The following life triggers were included in the analysis: you were passed 
over for a promotion, you received a promotion or new job or new job 
responsibilities, a friend or peer or family member encouraged you, you were offered 
tuition assistance through your employer or another source, and you decided to start a 
new career. 
For hypothesis three, the model that included dummy variables for each of the 
life triggers with adequate number of cases, did not reach statistical significance. In 
addition, none of the individual coefficients for the variables was significant. Table 
4-24 shows the Model Fitting Information and Pseudo R-Square for hypothesis three 
resulting in the acceptance of the null hypothesis. As a result, hypothesis three was 
not supported. 
Table 4-24 
Model Fitting Information for Hypothesis Three 
Model Fitting -2 Log Likelihood Ratio 
Information Likelihood Tests 
Chi Square df Sig. 
Intercept Only 804.39 
Final 750.70 .53.69 45 ,176 
Table 4-25 shows the results of the Pseudo R-Square values resulting from the 
MLR analysis of hypothesis two indicating no statistical significance, again 
indicating no support for hypothesis three. 
Table 4-25 
Pseudo R- Square for Hypothesis Three 
Pseudo R-Square 
Cox and Snell .I24 
Nagelkerke .133 
McFadden .049 
Hypothesis 4 
There is a potential relationship among demographics, motivational 
orientation, and specijic life triggers on the log-odds ratio of being enrolled in one 
particular graduate program rather than another (MBA - Master of Business 
Administration, MHA - Master of Health Administration, MSL - Master of Science in 
Leadership and Organizational Change, MBA/MHA, and MBA/MSL). 
For hypothesis four, multinomial logistic regression (MLR) was used to test 
for potential relationships among all of the independent variables (demographics, 
motivational orientation, and specific life triggers) on the log-odds ratio of choosing 
one program over another. In using MLR, the researcher must choose a base category 
for the categorical dependent variable for each analysis. With the dependent variable 
(program of study), there are four categories. MBAIMSL and MSL were combined 
into one variable (MSL) due to the low number of cases. Using MBA as the base 
category in the first analysis, SPSS analyzed the comparisons of MBA vs. MHA, 
MBA vs. MSL, and MBA vs. MBAIMHA. The next analysis was run with MHA as 
the base category giving the analysis of MHA vs. MSL, and MHA vs. MBAIMHA. 
The final run selected MSL as the base category which gave the analysis of MSL vs. 
MBAIMHA. These multiple iterations allowed the examination of the six 
comparisons possible within four categories of the dependent variable. 
Similarly, with the categorical independent variables, multiple runs with MLR 
are necessary to examine all possible combinations. Age and income were entered 
into the equation as continuous variables for ease of analysis and interpretation. Both 
were entered into SPSS as midpoints of the ranges and dummy variables were not 
needed for the analysis. The categorical dependent variables "Number of children" 
and "Marital Status" were entered as dummy variables before being entered into the 
model. With multiple combinations possible, multiple iterations were run to evaluate 
each possible outcome. In addition, some of the categories for "Number of children" 
and "Marital Status7' has fewer than 50 cases, and were combined. "Number of 
children" was combined into four categories: zero, one, two, and three or more. 
"Marital Status" was combined into three categories: single, married, and divorced or 
widowed. 
For "Number of children," zero was the first base category examining the 
relationship between zero vs. one, zero vs. two, and zero vs. three or more. The next 
MLR run selected one as the base category giving the comparison of the group one 
vs. two, and one vs. three or more. The final run selected two as the base yielding the 
final possible combination of two vs. three or more. 
Ethnicity was removed as a variable as it contained only eight non-Hispanic 
respondents. In addition, race was combined into two categories: white and non- 
white also due to the very low or no representation of Asian, American Indian, and 
Native Hawaiian. 
One unforeseen result of using the revised AMS-C 28 survey was the result of 
motivational orientation "ties." There were 125 participants that fell in more than one 
category of motivation which resulted in a significantly smaller sample for this 
variable. Because of this, the scoring of the instrument was modified to determine a 
motivational orientation of the three main motivation subscales: intrinsic, extrinsic, or 
amotivation as compared to seven possible groupings. 
In analyzing the relationship of life triggers, several of the triggers and 
subsequent rankings did not have sufficient numbers of cases (n <SO) and therefore 
were excluded from the analysis. The following life triggers were included in the 
analysis: you were passed over for a promotion, you received a promotion or new job 
or new job responsibilities, a friend or peer or family member encouraged you, you 
were offered tuition assistance through your employer or another source, and you 
decided to start a new career. 
In testing hypothesis four, the MLR analysis results indicated that the model 
was significant with all variables entered into the model (demographics, motivational 
orientation, and life triggers), (p 5.000), and therefore, the null hypothesis was 
rejected. As a result, hypothesis one was supported. Table 4-26 shows the model 
information resulting for the testing of hypothesis four. 
Table 4-26 
Model Fitting Information for Hypothesis Four 
Model Fitting -2 Log Likelihood Ratio 
Information Likelihood Tests 
Chi Square df Sig. 
Intercept Only 1.03 1E3 
Final 861.19 169.72 75 ,000 
Table 4-27 shows the results of the Pseudo R-Square values resulting from the 
MLR analysis of hypothesis four indicating statistical significance, again indicating 
support for hypothesis four. 
Table 4-27 
Pseudo R- Square for Hypothesis Four 
Method Pseudo R-Square 
Cox and Snell .357 
Nagelkerke .383 
McFadden ,165 
For hypothesis four, several independent variables were determined to be 
strong predictors. The MLR analysis for hypothesis four revealed many of the same 
demographic factors from hypothesis one continued to be significant predictors. 
However, in the presence of all variables entered into the model, some additional 
variables were strong predictors. For example, for every increase in the income 
range, students had odds 1.02 times higher to choose MSL over MBA. Respondents 
who described receiving tuition assistance as "little influence" on their decision to 
enter graduate school had odds 76% less of choosing MSL over MBA, and odds 84% 
less of choosing MSL over MHA. Respondents who indicated receiving tuition 
assistance as a "moderate influence" on their decision to enter graduate school had 
odds 67% less of choosing MBAIMHA over MHA. 
Finally, in the presence of the other independent variables, respondents who 
indicated their decision to start a new career trigger as "much influence" on their 
decision to enter graduate school had odds 3.27 times higher of choosing MHA over 
MBA, and odds 4.36 times higher of choosing MBAIMHA over MBA. Tables 4-28 
through 4-30 show the results of the multiple analyses of MLR testing hypothesis 
four. 
Table 4-28 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests,for 
Demogvaphics, Motivational Orientation, and Life Triggevs Impact on Program 
Choice with M A  as Base 
Variable B SE Wald P Odds 
Ratio 
MHA Intercept -4.3 1 1.12 14.82 < ,000 
Male vs. Female -. 199 .39 25.80 ~ . O O O  .I37 
Single vs. Divorced -.lo ,562 .03 364 .91 
Mamed vs. Divorced .69 .46 2.20 ,138 1.99 
Single vs. Married -.7 1 .45 2.50 .I14 .49 
White vs. non-white -.I1 .32 .I23 ,726 .89 
Income .01 .O 1 3.32 ,068 1.01 
1 Child vs. 0 .20 .43 .2 1 .640 1.23 
2 Children vs. 0 .09 .45 .04 ,851 1.09 
3 Children vs. 0 .56 .52 1.16 .281 1.76 
2 Children vs. 1 -.09 .47 .03 ,854 .92 
3 Children vs. 1 .42 .56 .55 .458 1.51 
3 Children vs. 2 -.50 .55 .84 ,359 1.65 
Intrinsic vs. Extiinsic -.68 .35 3.74 .053 .51 
You Were Passed Over for .59 .46 1.62 .202 1.8 
a Promotion 2 
You Were Passed Over for -.54 .46 1.43 ,232 .58 
a Promotion 3 
You Were Passed Over for -.06 .69 .01 .935 .95 
a Promotion 4 
Table 4-28 (Continued) 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demographics, Motivational Orientation, and Ltfe Triggers Impact on Program 
Choice with MBA as Base 
Variable B SE . Wald P Odds 
Ratio 
You Were Given a .66 .47 1.98 ,160 1.94 
Promotion 2 
You Were Given a .14 .42 
Promotion 3 
You Were Given .48 .48 
Promotion 4 
A Peer or Friend .28 .53 
Encouraged You 2 
A Peer or Friend .03 .41 
Encouraged You 3 
A Peer or Friend .46 .44 
Encouraged You 4 
You Were Offered Tuition .44 .44 
Assistance 2 
You Were Offered Tuition .27 .43 
Assistance 3 
You Were Offered Tuition -.I7 .42 
Assistance 4 
You Decided to Start a -.20 .49 .16 .686 .82 
New Career 2 
You Decided to Start a .33 . .51 .42 ,518 1.39 
New Career 3 
You Decided to Start a 1.89 .46 6.57 .010 3.27 
New Career 4 
- - 
Note: M B A  is base; MHA intercept. 
Table 4-28 (Continued) 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demographics, Motivational Orientation, and Life Triggers Impact on Program 
Choice with MBA as Base 
Variable B SE P Odds 
Ratio 
MSL Intercept -.63 1.24 .26 .6 1 1 
Male vs. Female -.47 .38 1.50 .221 .63 
Age -.01 .03 .09 ,759 .991 
Single vs. Divorced 
Mamed vs. Divorced 
Single vs. Married 
White vs. non-white 
Income 
1 Child vs. 0 
2 Children vs. 0 
3 Children vs. 0 
2 Children vs. 1 
3 Children vs. 1 
3 Children vs. 2 
Intrinsic vs. Extrinsic 
You Were Passed Over for 
a Promotion 2 
You Were Passed Over for 
a Promotion 3 
You Were Passed Over for 
a Promotion 4 
Table 4-28 (Continued) 
Multinomial Logistic Regression, Odds Ratio, and Lilcelihood Ratio Tests for 
Demographics, Motivational Orientation, and Life Triggers Impact on Program 
Choice With MBA as Base 
Variable B SE Wald P Odds 
Ratio 
You Were Given a .75 .49 2.31 .I28 2.1 1 
Promotion 2 
You Were Given a .20 .48 .17 .682 1.22 
Promotion 3 
You Were Given -.61 .67 .84 .359 .54 
Promotion 4 
A Peer or Friend .46 .56 .97 .412 1.59 
Encouraged You 2 
A Peer or Friend -.34 .46 .55 .459 .71 
Encouraged You 3 
A Peer or Friend -.I4 .50 .07 .785 .873 
Encouraged You 4 
You Were Offered Tuition - 1.41 .7 1 3.95 .047 .244 
Assistance 2 
You Were Offered Tuition .07 .46 .02 382 1.07 
Assistance 3 
You Were Offered Tuition -.23 .45 .27 .606 .79 
Assistance 4 
You Decided to Start a -.98 .66 2.22 ,137 .38 
New Career 2 
You Decided to Start a .28. .52 .29 .590 1.32 
New Career 3 
You Decided to Start a .61 .52 1.40 ,236 1.84 
New Career 4 
Note: MBA is base; MBAMSL and MSL intercept. 
Table 4-28 (Continued) 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demographics, Motivational Orientation, and Life Triggers Impact on Program 
Choice with MBA as Base 
B SE Wald P Odds 
Variable Ratio 
MBA/MHA Intercept -4.70 1.27 13.64 5 .ooo 
Male vs. Female - 1.48 .40 14.01 5.000 .23 
Single vs. Divorced .76 .67 1.27 .260 2.13 
Married vs. Divorced 1 .00 .57 3.13 .077 2.72 
Single vs. Married -.20 .50 .15 .698 .82 
White vs. non-white .59 .36 2.76 .097 1.80 
Income .02 .O 1 5.93 .015 1.02 
1 Child vs. 0 1.05 .48 4.76 .029 2.87 
2 Children vs. 0 1.03 .49 4.36 .037 2.80 
3 Children vs. 0 .66 .60 1.20 .274 1.93 
2 Children vs. 1 .OO .49 .OO 1 .OO 1 .OO 
3 Children vs. 1 -.36 .62 .34 ,561 .70 
3 Children vs. 2 -.36 .60 .36 .547 .70 
Intrinsic vs. Extrinsic -.06 .37 .02 278 .95 
You Were Passed Over for -.21 .54 .15 .701 .81 
a Promotion 2 
You Were Passed Over for -.I4 .47 .09 .760 .87 
a Proinotion 3 
You Were Passed Over for .72 .65 1.24 .265 2.06 
a Proinotion 4 
Table 4-28 (Continued) 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demographics, Motivational Orientation, and Life Triggers Impact on Program 
Choice with MBA as Base 
Variable B SE Wald P Odds 
Ratio 
You Were Given a .35 .53 
Promotion 2 
You Were Given a .34 .44 
Promotion 3 
You Were Given .02 .56 
Promotion 4 
A Peer or Friend .29 .56 
Encouraged You 2 
A Peer or Friend .15 .45 
Encouraged You 3 
A Peer or Friend .53 .48 
Encouraged You 4 
You Were Offered Tuition -.05 .48 
Assistance 2 
You Were Offered Tuition -.84 .5 1 
Assistance 3 
You Were Offered Tuition -.46 .44 
Assistance 4 
You Decided to Start a -.66 .64 
New Career 2 
You Decided to Start a .89 .52 
New Career 3 
You Decided to Start a 1.47 .47 
New Career 4 
Note: MBA is base; MBAIMHA intercept. 
Table 4-29 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demographics, Motivational Orientation, and Life Triggers Impact on Program 
Choice with AhXA as Base 
Variable B SE Wald P Odds 
Ratio 
MSL Intercept 
Male vs. Female 
Age 
Single vs. Divorced 
Married vs. Divorced 
Single vs. Married 
White vs. non-white 
Income 
1 Child vs. 0 
2 Children vs. 0 
3 Children vs. 0 
2 Children vs. I 
3 Children vs. 1 
3 Children vs. 2 
Intrinsic vs. Extrinsic 
You Were Passed Over for 
a Promotion 2 
You Were Passed Over for 
a Promotion 3 
You Were Passed Over for 
a Promotion 4 
Table 4-29 (Continued) 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demographics, Motivational Orientation, and Life Triggers Impact on Program 
Choice with MHA as Base 
Variable B SE Wald P Odds 
Ratio 
You'Were Given a .08 
Promotion 2 
You Were Given a .06 
Promotion 3 
You Were Given -1.09 
Promotion 4 
A Peer or Friend .18 
Encouraged You 2 
A Peer or Friend -.37 
Encouraged You 3 
A Peer or Friend -.60 
Encouraged You 4 
You Were Offered Tuition -1.85 
Assistance 2 
You Were Offered Tuition -.20 
Assistance 3 
You Were Offered Tuition -.06 
Assistance 4 
You Decided to Start a 
-.78 
New Career 2 
You Decided to Start a -.05 
New Career 3 
You Decided to Start a 
-.58 
New Career 4 
Note: M H A  is base; MSL intercept. 
Table 4-29 (Continued) 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demographics, Motivational Orientation, and Lifi Triggers Impact on Program 
Choice with MHA as Base 
Variable B SE Wald P Odds 
Ratio 
MBAiMH.4 Intercept 
Male vs. Female 
Age 
Single vs. Divorced 
Married vs. Divorced 
Single vs. Married 
White vs. non-white 
Income 
1 Child vs. 0 
2 Children vs. 0 
3 Children vs. 0 
2 Children vs. 1 
3 Children vs. 1 
3 Children vs. 2 
Intrinsic vs. Extrinsic 
You Were Passed Over for 
a Promotion 2 
You Were Passed Over for 
a Promotion 3 
You Were Passed Over for 
a Promotion 4 
Table 4-29 (Continued) 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demographics, Motivational Orientation, and Life Triggers Impact on Program 
Choice with M A  as Base 
Variable B SE Wald P Odds 
Ratio 
You Were Given a -.32 .5 1 .40 .533 .73 
Promotion 2 
You Were Given a .20 .42 .24 .626 1.23 
Promotion 3 
You Were Given -.45 .53 .73 .392 .64 
Promotion 4 
A Peer or Friend .01 .55 .OO .989 1.01 
Encouraged You 2 
A Peer or Friend .12 .45 .07 ,793 1.13 
Encouraged You 3 
A Peer or Friend .07 .47 .02 376 1.08 
Encouraged You 4 
You Were Offered Tuition -.50 .45 1.23 .268 .61 
Assistance 2 
You Were Offered Tuition - 1.1 1 .48 5.26 .022 .33 
Assistance 3 
You Were Offered Tuition -.29 .46 .43 ,513 .5 1 
Assistance 4 
You Decided to Start a -.46 .64 .51 .476 .632 
New Career 2 
You Decided to Start a .57 .53 1.16 .282 1.76 
New Career 3 
You Decided to Start a .29 .42 .46 .498 1.33 
New Career 4 
Note: MHA is base; MBAIMHA intercept. 
Table 4-30 
Multinomial Logistic Regression, Odds Ratio, and ~ikelihood ~ a t i o  Tests for 
Demographics, Motivational Orientation, and Life Triggers Impact on Program 
Choice with MSL as Base 
Variable B SE Wald P Odds 
Ratio 
MBAIMHA Intercept -4.06 1.44 .7.94 .005 
Male vs. Female -1.01 .44 5.21 .022 .36 
Single vs. Divorced 1.60 .75 4.59 .032 4.95 
Married vs. Divorced 1.45 .61 5.76 .016 4.28 
Single vs. Married .15 .58 .07 .799 1.16 
White vs. non-white 1.01 .41 6.08 .014 2.73 
Iucome .OO .01 .04 ,834 1 .OO 
1 Child vs. 0 1.08 .56 .05 ,054 2.94 
2 Children vs. 0 
3 Children vs. 0 
2 Children vs. 1 
3 Children vs. 1 
3 Children vs. 2 
Intrinsic vs. Extrinsic 
You Were Passed Over for 
a Promotion 2 
You Were Passed Over for 
a Promotion 3 
You Were Passed Over for 
a Promotion 4 
Table 4-30 (Continued) 
Multinomial Logistic Regression, Odds Ratio, and Likelihood Ratio Tests for 
Demographics, Motivational Orientation, and Life Triggers Impact on Program 
Choice with MSL as Base 
Variable B SE Wald P Odds 
Ratio 
You Were Given a -.40 .57 
Promotion 2 
You Were Given a .14 .5 1 
Promotion 3 
You Were Given .63 .73 
Promotion 4 
A Peer or Friend :.I8 .62 
Encouraged You 2 
A Peer or Friend .48 .51 
Encouraged You 3 
A Peer or Friend .67 .55 
Encouraged You 4 
You Were Offered Tuition 1.36 .73 
Assistance 2 
You Were Offered Tuition -.91 .54 
Assistance 3 
You Were Offered Tuition -.23 .5 1 
Assistance 4 
You Decided to Start a . .32 .82 
New Career 2 
You Decided to Start a .61 .57 
New Career 3 
You Decided to Start a .86 .52 
New Career 4 
Note: M S L  is base; MBAMHA intercept. 
CHAPTER V 
DISCUSSION 
Chapter V presents a discussion of the results of the research study that was 
presented in Chapter IV regarding the impact of demographics, motivational 
orientation, and specific life triggers on the program of study enrollment decision of 
adults entering a part-time graduate degree program. Descriptive statistics and 
multinomial logistic regression were used to answer the three research questions and 
to test the four hypotheses in the study. Chapter V concludes with a discussion of the 
limitations of the study, practical implications, conclusions, and recommendations for 
future study. 
Interpretations 
Descriptive and Demographic Characteristics 
At the time of this study, there were 652 students enrolled in one of the five 
graduate programs at Pfeiffer University. The final sample included 407 respondents 
that resulted in response or capture rate of 62%. All of the surveys that were returned 
were filled out completely. The survey was given over a two-semester period. Those 
not captured were the result of students being absent, the inability to obtain 
permission to survey during class time, or scheduling conflicts to allow all students to 
participate. The majority of the students was female, non-Hispanic, had zero children 
living in the household, were aged 36-40, and had income ranging between $40,001 
and $60,000 per year. The program MBA contained the largest number of 
respondents. 
Researclz Questions 
This research study posed three research questions aimed at examining any 
potential differences among demographic profiles, motivational orientation, and the 
impact of life triggers across the five graduate programs. The data analysis of 
descriptive statistics using SPSS 17.0 provided details on these variables and how 
they were represented across the program. In general, by answering these three 
research questions, the researcher was able to obtain a detailed profile for current 
students enrolled in each of the five graduate programs at Pfeiffer University. 
RQI: Ave there differences between the demographicpvofile and the progvam of 
study of adults enrolling in an evening graduate degvee pvogram? 
There were moderate differences in demographics found across the five 
programs. The largest program represented was the MBA with 143 student 
respondents followed closely by the MHA with 123 student respondents. MBA 
students were most represented by the following categories: single, black or African 
American, female, non-Hispanic or Latino, between the ages of 26 and 30, earning 
between $20,001 and $40,000, and with zero children. MHA students were most 
represented in the following categories: married, white, female, non-Hispanic or 
Latino, between the ages of 41 and 45, earning between $60,001 and $80,000, with 
zero children living in the household. MSL students were most represented by the 
following categories: single, black or African American, female, non-Hispanic or 
Latino, between the ages of 36 and 40, earning between $20,001 and $60,000, with 
zero children at home. 
The MBAIMHA students were most represented by the following categories: 
married, white, female, non-Hispanic or Latino, between the ages of 36 and 40, 
earning between $40,001 and $60,000, with zero children at home. Finally, the 
average MBAIMSL students were most represented by the following categories: 
married, black or African American, female, non-Hispanic or Latino, between the 
ages of 3 1 and 35, earning between $40,001 and $60,000, with zero children living at 
home. 
Females outnumbered males 289 to 118 overall. The largest age group 
consisted of ages 36 to 40. More than half (52.2%) of the students were married and 
were evenly distributed by race. The sample was overwhelmingly non-Hispanic or 
Latino (98.0%). The largest income group was $40,001 to $60,000. Most students 
(46.9%) had no children living at home. 
These findings did vary when comparing individual program by gender. The 
MBA group was most represented by the following categories: single, white, male, 
non-Hispanic or Latino, between the ages of 26 and 30, earning between $40,001 and 
$60,000 with zero children at home. The MHA group was most represented by 
married, black or African American, female, non-Hispanic or Latino, between the 
ages of 41 and 45, earning between $60,001 and $80,000, with zero children at home. 
The MSL group was most represented by single, black or African American, females, 
non-Hispanic or Latino, between the ages of 36 and 40, earning between $20,001 and 
$60,000, with zero children. 
The MBAJMHA group was most represented by married, white, females, non- 
Hispanic or Latino, between the ages of 36 and 40, earning between $40,001 and 
$60,000, with zero children. Finally, the MBAIMSL group was most represented by 
married, black of African American, female, between the ages of 31 and 35, earning 
between $40,001 and $60,000, with zero children. 
The demographic profile from this study suggests that students interested in 
the MBA program enter a part-time MBA program at an earlier age, and earlier in 
their career when compared to the other programs. This information is valuable to 
MBA administrators in designing curricula that may be more interesting and 
attractive to potential and current students in this age bracket. Additional research is 
needed to determine if these results are consistent at other institutions. 
These findings also provided an important profile of graduate students from 
this population in regard to demographics. This information is critical for university 
administrators to understand the constantly changing demographics of not only the 
current students, but also potential students. This information will enable targeted 
marketing efforts to reach prospects that are most likely to enroll in a part-time 
graduate program. 
In the survey of adult graduate students by Aslanian (2001), the typical profile 
of adult graduate students indicated the majority were 40 years of age, female, 
married, and white, with income of $56,000. This was similar to the overall findings 
of this study which indicated the majority of students were between the ages of 36 
and 40, female, white, with income between $40,001 and $60,000. This suggests that 
the profile of graduate students may have remained consistent over the past eight 
years and may also be applicable to other graduate degree programs that were not 
analyzed in this research study. 
However, results of this study indicate that differences do exist across the 
program of study with regard to demographics. Different aspects of the programs of 
study appear to appeal to specific demographic groups. This knowledge will enable 
administrators to modify courses or curricula for these specific areas of study. 
RQ2: Are there potential dijferences between the motivational orientation and the 
program o f  study for adults enrolling in an evening graduate degvee program? 
The modified AMS-C 28 instrument was given in part I1 of the survey asking 
students to respond to a five-point Lickert-type scale for 28 questions. The scoring of 
the modified consists of totaling the numeric scores for each question for each 
subscale. The subscale with the highest number value indicates the motivational 
orientation of the student. 
The modified AMS-C 28 has seven possible motivational orientations: 
Intrinsic Motivation - to know, Intrinsic Motivation - toward accomplishment, 
Intrinsic Motivation - to experience stimulation, Extrinsic Motivation - identified, 
Extrinsic Motivation - introjected, Extrinsic Motivation - external regulation, and 
Amotivation. One unforeseen result of using the revised AMS-C 28 survey was the 
result of motivational orientation "ties." There were 125 participants that fell in more 
than one category of motivation which resulted in a significantly smaller sample 
(282) for this variable. Because of this issue, the scoring of the instrument was 
modified to determine a motivational orientation of the three main motivation 
subscales: intrinsic, extrinsic, or amotivation as compare to seven possible groupings. 
This yielded a sample size of 385 with only 22 ties. 
From the revised sample of 385 respondents, the sample consisted of 261 
students who were extrinsically motivated and 124 students who were intrinsically 
motivated. There were no students that were reported for amotivation. Intrinsic 
motivation is described as learning for the sake of learning or for personal 
improvement. Extrinsic motivation is defined as working for external rewards such 
wealth, status, or possessions. 
The results of the study indicated that 3 1.4% of the males in the study were 
intrinsically motivated compared to 62.7% of males that were extrinsically motivated 
(5.9% of the sample was invalid). Females were 30.1% intrinsically motivated and 
64.7% were extrinsically motivated (5.2% of the sample was invalid). This 
information indicates that male and female graduate students are very similar in 
motivation to enroll in graduate school. The average MBA student profile indicated 
28.0% of the MBA students were intrinsically motivated compared to 62.9% which 
were extrinsically motivated. The MHA and MSL student profiles were very similar 
with 28.5% intrinsically motivated and 68.3% extrinsically motivated for the MHA 
and 29.0 intrinsically motivated and 67.7% extrinsically motivated for MSL. 
The profile of the MBAIMHA student consisted of 35.0% intrinsically 
motivated and 61.3% extrinsically motivated students. Finally, the MBMMSL was 
more varied with 40.0% of the students intrinsically and 56.7% extrinsically 
motivated. 
These findings on student motivation were consistent with previous research. 
Sewall (1982), Chen (2007), Smart & Pascarella (1987), and Buchanan, Kim, and 
Basham (2007) presented research that suggested that the reasons given for returning 
to graduate school were all extrinsic, focused mainly on career development or 
advancement. More specifically, Buchanan, et a1 (2007) found that these extrinsic 
types of motivation extended across programs, similar to the findings of this study. 
This study indicated that part-time graduate students, when compared across 
programs, were much more likely to be extrinsically motivated with the exception of 
the MBA/MSL degree program which is more evenly split between the two 
categories of motivation. These data would enable administrators to address the 
extrinsic motivations of the students and match them with attributes of the program 
offerings. By definition, extrinsically motivated students are expecting some external 
benefit, such as better careers, higher income, etc. By understanding this 
concentration of motivation of the students, colleges and universities will be able to 
address extrinsic benefits of enrolling in a part-time graduate degree program to make 
participation and completion of a graduate degree more appealing. 
RQ3: Are there differences between speczjic life triggers and the program of study 
enrollment decision of adults enrolling in an evening graduate degree program? 
According to the literature by Aslanian and Brickell (1980) and Aslanian 
(2001), adult students that were surveyed for their research indicated a high incidence 
of specific life triggers as the catalyst to return to school. For this study, the 
researcher developed a life trigger survey and included it in Part I11 of the survey 
instrument. The respondents were asked: 
Think back to when you decided to enroll in graduate school. Perhaps you were interested in 
attending for a while, but delayed actually applying. There may have been moments or 
specific events that occurred motivating you to actually apply and enroll. Please rate the 
following events that may have been an influence on your decision to enroll with one of the 
following options: No Influence, Little Influence, Moderate Influence, or Much Influence. If 
you experienced a trigger not listed, please enter it in the space provided in question 16 and 
rate this trigger in the same manner as the others. 
The 16 triggers in Part I11 are: getting married, getting divorced, a death in the 
family, being laid off or unemployed, a friend or family member or acquaintance 
being laid off, fearing a layoff was likely or imminent, being passed over for a 
promotion, being given a promotion or new job responsibilities or taking a new job, a 
peer or friend or family member or acquaintance encouraged you, experiencing a 
financial crisis, being offered tuition assistance through your employer or other 
source, experiencing a particularly negative event or environment or conflict at work, 
moving to a new geographic area, receiving some marketing information, deciding to 
start a new career, or other ( respondent asked to please describe in space provided on 
survey). Students can respond with 1,2,3, or 4 for each of the 16 statements with a 
value of 1 for no influence, 2 for little influence, 3 for moderate influence, and 4 for 
much influence. 
Contrary to the previous research, the results indicated that students recorded 
most of the triggers as having no influence. The response "no influence" was chosen 
at least 70% of the time for 10 of the 16 triggers. Some triggers were reported as 
being a factor in the decision to retum to graduate school. The trigger "A peer, 
family member, or friend encouraged you" was reported as having moderate or much 
influence (3 or 4) for 33.7% and 26.0% of the sample, respectively. Being offered 
tuition assistance also seemed to be a significant trigger with 19.4% of the sample 
indicating this trigger had moderate influence and 21.4% of the sample indicating that 
this trigger had much influence on their decision to retum to graduate school. 
Aslanian (2001) reported that the majority of the triggers were career oriented. 
The trigger "you decided to start a new career" was reported as having a moderate 
influence for 12.5% of the sample and having much influence for 16.7% of the 
sample. While these results do indicate that this career trigger did have a larger 
frequency of occurrence, family triggers appear to have more influence than the 
career triggers that were included in the survey instrument. 
There were no significant differences in the frequency or degree of the life 
triggers across gender or programs. The results of the data for this analysis indicate 
that life triggers were not as significant as a catalyst for enrollment as the earlier 
research suggested. Future research should be conducted to review these results. 
Students in this study indicated, "A peer, family member, or friend 
encouraged you" was a significant influence on their decision to enroll in graduate 
school. Not surprisingly, trusted peers, family members, or friends making any type 
of recommendation appear to carry significantly higher influence due to lack of 
ulterior motive. This would suggest that personal encouragement, a family trigger, is 
one factor that can influence the decision to continue one's education. This is 
contrary to research findings of Aslanian (2001). In that study, 78% of respondents 
reported events related to jobs or careers were the trigger to return to graduate school. 
Only i5% indicated family events as the trigger to enroll. This provides insight into 
future research to determine the significance of career events and family events on the 
enrollment decision. 
However, the results of this study were somewhat consistent with Sewall 
(1982) who reported that the three most commonly triggers for returning to higher 
education were job dissatisfaction, encouragement from others, and availability of 
funds. Similar to the findings of Sewall (1982), there were very few triggers that 
were consistently reported as "very important" which is similar to the results that 
were found in this study. This suggests that encouragement, which is a family 
trigger, may be a significant catalyst for returning for additional education by adults. 
Hypotheses 
This research study tested four hypotheses to evaluate relationships of 
demographics, motivational orientation, and life triggers on the log odds ratio of 
choosing one program of study over another. These areas of study originally were 
found in the following theories. Motivation Theory was put forth by researchers such 
as Houle (1961), Boshier (1971), and Vallerand, et al., 1992). Decision Model theory 
was presented by researchers such as Cross (1981) and Darkenwald and Merriam 
(1982). Life Cycle Theory was posited by several authors such as Levison (1978), 
Aslanian and Brickell (1988), and Aslanian (2001). Hypothesis one was supported 
indicating several demographic variables were significant predictors of the program 
of study decision. Hypothesis two was not supported indicating that motivational 
orientation was not a significant predictor of the program of study decision. 
Hypothesis three was also not supported indicating that specific life triggers were not 
significant predictors of the program of study decision. Finally, hypothesis four was 
partially supported indicating several demographic factors and two life triggers were 
significant predictors of the program of study decision. 
Hypothesis 1: Demographics 
There is a relationship between demographics (age, marital status, gender, 
race, ethnicity, income level, number of children in household) on the log-odds ratio 
o f  being enrolled in one particular graduate program loather than another (MA - 
Master of Business Administration, M A  -Master o f  Health Administration, MSL - 
Master o f  Science in Leadership and Organizational Change, MBA/MHA, and 
MBA/MSL) . 
Multinomial Logistic Regression (MLR) was used to test for a potential 
relationship of demographic variables on the log-odds ratio being enrolled in one 
graduate program over another. The results of the analysis provided support for 
Hypothesis one and the rejection of the null hypothesis that the predictor variables 
have no influence on the program of study decision. Table 5-1 shows the model 
fitting information from the MLR analysis. 
Table 5-1 
Model Fitting Information for Hypothesis One 
Model Fitting -2 Log Likelihood Ratio 
Information Likelihood Tests 
Chi Square Df Sig. 
Intercept Only 938.03 
Final 825.21 112.83 27 ,000 
'The model was significant (p <.000) indicating that the variables included in 
the model were significant predictors for the choice of program. The Pseudo R~ 
values were not very strong with the Cox and Snell at .242 and Nagelkerke at .260. 
However, Field (2005) suggests using these Pseudo R-statistics with caution. The 
variables with significant predictive value were gender, age, race, number of children, 
and marital status. 
Males were much less likely to choose the MHA and MBAIMHA over the 
MBA. The data supported this assumption with a large percentage of women as 
compared to men enrolled in the MHA and MBAJMHA program. Age was also a 
good predictor indicating that for every increase in the age categories, the respondents 
had odds 1.06 times higher of choosing the MHA over the MBA. Married vs. 
divorced students had odds 65% lower of choosing MSL over MHA and had odds 
5.05 times higher of choosing MBAIMHA over the MSL. 
White students vs. non-white students had odds 1.88 times higher of selecting 
MBAIMHA over MBA and had odds 2.33 times higher of choosing MBAIMHA over 
the MSL. Students with one or two children vs. zero children had odds 3.1 1 times 
and 2.82 times higher of selecting the MBAiMHA over the MBA. Student with two 
children vs. zero had odds 2.43 times higher of choosing the MBAIMHA over the 
MHA. Conversely, students with two children vs. one child had odds 56% lower of 
choosing MBAIMHA over MHA. And, students with one and two children vs. zero 
had odds 2.79 and 2.82 times higher of choosing the MBAIMHA over the MSL. 
These data suggest that females compared to males are much more likely than 
males to choose the MHA or MBAIMHA program. In addition, students with one or 
two children as compared to zero seem more likely to choose the MBAIMHA degree 
over the MHA and the MBA degree. This may suggest that older students with 
established families may decide to return for the dual degree as compared to students 
with no children. This is in conflict, however, with the demographic data that 
suggests the most frequently reported number of children in all programs was zero 
children. Further research is needed to determine if similar findings are similar from 
other graduate school samples. 
These findings indicate some significant concentrations of specific 
demographic groups in particular programs. For example, females are much more 
represented in the MBA and MBAMHA programs. This would suggest a significant 
opportunity for growth in this program by targeting and recruiting potential students 
with different demographic profiles. Administrators in colleges and universities can 
use this data to evaluate and compare enrollment profiles across various programs to 
develop specific growth strategies in disciplines underrepresented by certain groups. 
The demographic profile also is consistent with the profile of adult graduate 
students which was presented by Aslanian (2001). In that study, the demographic 
profile was obtained for adult students across the United States in a wide range of 
academic disciplines. In that study by Aslanian (2001), the typical profile of adult 
graduate students indicated the majority were 40 years of age, female, married, and 
white, with income of $56,000. This was similar to the overall findings of this study 
which indicated the majority of students were between the ages of 36 and 40, female, 
white, with income between $40,001 and $60,000. This suggests that the profile of 
graduate students may have remained consistent over the past eight years and may 
also be applicable to other graduate degree programs that were not analyzed in this 
research study. Further research is suggested to determine if these demographic 
profiles are consistent for adults in graduate programs. 
Revised Hypothesis 2: Motivational Orientation 
There is a relationship of the motivational orientation (Intrinsic Motivation, 
Extrinsic, and Amotivation) on the log-odds ratio of being enrolled in one particular 
graduate program rather than another ( M A  - Mastev of Business Administvation, MHA 
-Master of Health Administvation, MSL - Mastev of Science in Leadership and 
Ovganizational Change, MBA/MHA, and MBA/MSL). 
Hypothesis two tested for a potential relationship between the motivational 
orientation and the log-odds ratio of choosing one program over another. Due to 
mathematical ties on the modified AMS-C 28 instrument, a revised hypothesis was 
developed to test for relationships of three main motivational orientations (intrinsic, 
extrinsic, and amotivation) on the log-odds ratio of choosing one program over 
another (n=385). Multinomial Logistic Regression (MLR) was used to test 
hypothesis two. Hypothesis two was not supported and the null hypothesis that 
motivational orientation is not a significant predictor of choosing one program over 
another was accepted. This finding is most likely the result of motivational 
orientation being homogeneous among all programs of study. There is no significant 
difference in motivational orientation among programs. Table 5-2 shows the model 
fitting information for hypothesis two. 
Table 5-2 
Model Fitting Information for Hypothesis Two 
Model Fitting -2 Log Likelihood Ratio 
Information Likelihood Tests 
Chi Square d f Sig. 
Intercept Only 32.21 
Final 30.76 1.46 3 ,692 
The modified AMS-C 28 instrument used to establish the motivational 
orientation had not been used in this form prior to this study. Because of this, the 
reliability of the instrument remains to be established. The Cronbach's alpha analysis 
reported acceptable results for reliability. However, the factor analysis indicated that 
some items may need to be combined. Cronbach's alpha values were consistent with 
earlier findings by Vallerand, et al., (1992), Vallerand, et al., (1993), Cokely, et al., 
(2001), and Fairchild, et al., (2005) with ranges from .60 to .90. In addition, the 
occurrence of mathematical "ties" caused respondents to be placed in more than one 
n~otivational category resulting in a revised hypothesis. This also forced the 
researcher to modify the initial use of the instrument to achieve an adequate sample 
size. Because of these issues,the results from the modified AMS-C 28 survey, and as 
result the findings of the MLR analysis, should be reviewed with caution. Future 
research is recommended to establish stronger reliability and validity of the 
instrument. 
Hypothesis 3: Life Triggers 
There is a potential relationship between specific life triggers (getting 
married, getting divorced, a death in the family, being laid off or unemployed, a 
fiiend or family member or acquaintance being laid 08 fearing a layoff was likely or 
imminent, being passed over for a promotion, being given a promotion or new job 
responsibilities or taking a new job, a peer orfiiend or family member or 
acquaintance encouraged you, experiencing ajnancial crisis, being offered tuition 
assistance through your employer or other source, experiencing a particularly 
negative event or environment or conflict at work, moving to a new geographic area, 
receiving some marketing information, deciding to start a new career, or other ( 
respondent asked to please describe in space provided on survey) on the log-odds 
ratio of being enrolled in one particular graduate program rather than another (MBA 
- Master of Business Administration, MHA - Master of Health Administration, MSL - 
Master of Science in Leadership and Organizational Change, MBA/MHA, and 
MBA/MSL). 
Hypothesis three tested for a potential relationship between specific life 
triggers and the log-odds ratio of choosing one program over another. Multinomial 
Logistic Regression (MLR) was used to test hypothesis three. Hypothesis three was 
not supported and the null hypothesis that specific life triggers are not a significant 
predictor of choosing one program over another was accepted. Table 5-3 shows the 
model fitting information for hypothesis three. 
Table 5-3 
Model Fitting Information for Hypothesis Three 
Model Fitting -2 Log Likelihood Ratio 
Information Likelihood Tests 
Chi Square d f Sig. 
Intercept Only 804.39 
Final 750.70 53.69 45 .I76 
According to the literature by Aslanian and Brickell (1980) and Aslanian 
(2001), adult students who were surveyed for their research indicated a high 
incidence of specific life triggers as the catalyst to return to school. For this study, 
the researcher developed a life trigger survey and included it in Part I11 of the survey 
instrument. The respondents were asked: 
Think back to when you decided to enroll in graduate school. Perhaps you were interested in 
attending for a while, but delayed actually applying. There may have been moments or 
specific events that occurred motivating you to actually apply and enroll. Please rate the 
following events that may have been an influence on your decision to enroll with one of the 
following options: No'lnfluence, Little Influence, Moderate Influence, or Much Influence. If 
you experienced a trigger not listed, please enter it in the space provided in question 16 and 
rate this trigger in the same manner as the others. 
The 16 triggers in Part I11 are: getting married, getting divorced, a death in the 
family, being laid off or unemployed, a friend or family member or acquaintance 
being laid off, fearing a layoff was likely or imminent, being passed over for a 
promotion, being given a promotion or new job responsibilities or taking a new job, a 
peer or friend or family member or acquaintance encouraged you, experiencing a 
financial crisis, being offered tuition assistance through your employer or other 
source, experiencing a particularly negative event or environment or conflict at work, 
moving to a new geographic area, receiving some marketing information, deciding to 
start a new career, or other ( respondent asked to please describe in space provided on 
survey). Students can respond with 1,2,3, or 4 for each of the 16 statements with a 
value of 1 for no influence, 2 for little influence, 3 for moderate influence, and 4 for 
much influence. 
Contrary to the previous research, the results indicated that students recorded 
most of the triggers as having no influence. The response "no influence" was chosen 
at least 70% of the time for 10 of the 16 triggers. Some triggers did show more 
frequency as a factor in the decision to return to graduate school. The trigger "A 
peer, family member, or friend encouraged you" was reported as having moderate or 
much influence (3 or 4) for 33.7% and 26.0% of the sample, respectively. Being 
offered tuition assistance also seemed to be a significant trigger with 19.4% of the 
sample indicating this trigger had moderate influence and 21.4% of the sample 
indicating that this trigger had much influence on their decision to return to graduate 
school. 
Aslanian (2001) reported that the majority of the triggers were career oriented. 
The trigger "you decided to start a new career" was reported as having a moderate 
influence for 12.5% of the sample and having much influence for 16.7% of the 
sample. While these results do indicate that this career trigger did have a larger 
frequency of occurrence than some others, family triggers appear to have more 
influence that the career triggers that were included in the survey instrument. 
While the research regarding life triggers has been supported in the literature, 
a survey instrument to measure these triggers has not been put forth previously. 
Cronbach's alpha analysis of this instrument in this study reported weak validity with 
Cronbach alpha values for the two subscales (family triggers and career triggers) 
ranging from .502 to ,562. In addition, factor analysis indicated five factors with 
eigenvalues equal to or greater than one. The instrument was designed and expected 
to measure two factors: family triggers and career triggers. The extraction of five 
factors indicates that the instrument may have additional subscales embedded within 
it that need to be identified. In addition, this instrument has not been used before. 
Because of these issues, the results from the life trigger survey, and as a result the 
MLR.analysis results, should be reviewed with caution. Future research is 
recommended to establish stronger reliability of the life trigger survey. 
Hypothesis 4: Demographics, Motivational Orientation and Life Triggers 
There is a potential relationship among demographics, motivational 
orientation, and spec@ life triggers on the log-odds ratio of being enrolled in one 
particular graduate program rather than another ( ' A  - Master of Business 
Administration, MHA - Master of Health Administration, MSL - Master of Science in 
Leadership and Organizational Change, MBA/MHA, and MBA/MSL). 
Hypothesis four tested for potential relationships among all of the variables 
(demographics, motivational orientation, and specific life triggers) on the log-odds 
ratio of choosing one program of study over another. Multinomial Logistic 
Regression (MLR) was used to test hypothesis four. Results of the MLR resulted in 
the rejection of the null hypothesis indicating that the model variables were 
significant predictors of the program of study (p 5.000). As a result, hypothesis 
four was supported. Table 5-4 shows the model fitting information for hypothesis 
four. 
Table 5-4 
Model Fitting Information for Hypothesis Four 
Model Fitting -2 Log . Likelihood Ratio 
Information Likelihood Tests 
Chi Square d f Sig . 
Intercept Only 1.031E3 
Final 861.19 169.72 75 .OOO 
The Pseudo R2 values for hypothesis four were significant with Cox and Snell 
Pseudo R~ of .357 and Nagelkerke Pseudo R2 of .383 indicating a strong relationship. 
These data suggest that the variables in the model were strong predictors for choosing 
one program over another. 
Most of the demographic predictors in hypothesis one also were determined to 
be strong predictors in the model for hypothesis four when all variables were entered 
into the analysis. Some additional variables that were found to be significant 
predictors in the presence of the other variables were age and some life triggers. For 
every increase in age, students had odds 1.02 times higher of selecting the MSL over 
the MBA. 
Some of the life triggers also were significant predictors in the presence of the 
other variables. Students who ranked the trigger "you received tuition assistance 
through your employer or another source" as having "little influence" as compared to 
"no influence" had odds 76% lower of choosing MSL over MBA and odds 84% less 
of selecting the MSL over the MHA. Students who indicated that the trigger "you 
decided to start a new career" had "much influence" vs. "no influence" on their 
decision to enroll in graduate school had odds 3.27 times higher of selecting the 
MHA over the MBA and odds 4.36 times higher of selecting MBAIMHA over the 
MBA. 
These findings suggest that students whose decision to start a new career was 
an important catalyst to apply and enroll in graduate school are more likely to choose 
the MHA or MBAJMHA over the other degree programs. This could indicate that 
students in the health care area see the importance or value of a graduate degree in 
starting a new career as compared to other industries. 
Practical Implications 
There are several practical implications that can be obtained from this 
research study. While the Multinomial Logistic Regression analysis of the four 
hypotheses provided new and solid insight with the parametric data, the descriptive 
statistics are equally powerful in the application to real world conditions and 
strategies. 
College and university administrators can use this study as a benchmark to 
compare other student populations, and to test for patterns or consistencies across 
programs. With this information, institutions of higher learning may then be able to 
focus marketing efforts on specific portions of the population to reach those most 
likely to enroll in a graduate degree program. For example, the data from this study 
shows a high concentration of single males with no children between the ages of 26 
and 30. With this data, specific publications or events may be targeted to improve the 
recruiting efforts for new MBA students. 
In addition to assisting in marketing and recruitment efforts, this data can be 
used to adjust curriculums to meet the needs and interests of the student body better. 
With such information as the motivational orientation of the students, programs can 
be managed or adapted to provide the most impact for the target population. For 
example, this data suggests that MBA students in this sample are 63% extrinsically 
motivated. Course materials and assignments that promote external motivations could 
be included to make the program more attractive and meaningful for the current 
students. This data may also be used to address the needs of a very specific student 
population. 
Finally, college and university administrators can use the multinomial logistic 
regression models to analyze prospect lists to determine which program that 
prospective students may be most likely to select, and from that data, make 
appropriate calls or suggestions to future students. All of these practical implications 
can result in improved recruiting efficiency and effectiveness and also in maintaining 
an invigorating and stimulating master's degree program for current and future 
students. 
Conclusions 
1. For the student population studied in this research, graduate students are more 
likely to be extrinsically motivated than intrinsically motivated. In addition, 
males and females show no differences in motivation across gender. 
2. The MBA and MBAMHA programs are attended predominantly by females. 
3. Income appears to be consistent across all five graduate programs. 
4. From the descriptive statistics data, it suggests that a majority of students 
attend graduate school at a time when no children are living in the household. 
This could include young adults enrolling prior to starting a family, or with 
older students returning after their children have left the home. 
5. Most adult students returning to graduate school do not recognize one specific 
life trigger as a significant catalyst that resulted in their application and 
enrollment in graduate school. 
6. Life triggers that were most commonly reported as having a significant 
influence on the decision to enroll in graduate school were as follows: 1. A 
peer, friend, family member, or acquaintance encouraged you, 2. You were 
offered tuition assistance through your employer or another source, and 3. 
You decided to start a new career. 
7. The life trigger survey for this study reported weak Cronbach's alpha values 
and factor analysis indicated that there may be other subscales embedded 
within the survey. As a result, the survey should be given in other studies to 
establish reliability. 
8. Students pursuing the MHA degree had a demographic profile indicating that 
they enrolled in their graduate program when, on average, they were older as 
compared to students in the other graduate programs at Pfeiffer University. In 
addition, the MHA students reported average incomes higher than the students 
in other graduate programs. This may suggest that in the MHA and health 
care discipline, students are entering this program at a later stage in their 
careers when compared to other graduate programs. Further research is 
suggested to test this theory. 
Limitations 
1. This study is limited to one private university in one geographic location 
which may limit the ability to generalize the findings to the larger population 
of adult graduate students. 
2. Previous research regarding life triggers was qualitative and employed 
telephone interviews. The life trigger survey in this study may not have 
captured the full effect of life triggers with a self-report instrument. 
3. This study was conducted in unprecedented periods of economic stress and 
uncertainty which may have resulted in motivations that were not accounted 
for in the study. 
4. The revised AMS-C 28 and Life Trigger survey instruments have not been 
previously used before, which may indicate that the results should be 
evaluated with caution. The application of a more efficient or established 
measure of motivation and life triggers may result in different findings. 
5. Due to a small numbers of cases in some variables, several categories were 
combined which may have resulted in missing subtletiis in certain programs 
or groups. 
6. The study was conducted at various stages of graduate education and may 
have, therefore, overlooked initial motivations for pursuing a graduate degree. 
7. The study utilized convenience sampling which may have resulted in the 
exclusion of certain groups or respondents. 
Recommendations for Future Study 
1. Future research is recommended to duplicate this study to test for 
similarity of results. 
2. A follow up study is recommended to examine the motivations of 
students that do enroll in graduate school as compared to those who do 
not. 
3. Future research to duplicate this study should be repeated in other 
schools, public and private, in a variety of geographic location to test 
for similarity of results. 
4. Future research should include the utilization of an established 
instrument to evaluate the intrinsic or extrinsic motivation of students 
returning to graduate school early in their educational program. 
5. Future research should include the utilization of an established 
instrument or alternative research method (i.e. interviews) to more 
effectively determine the role of specific life triggers on the decision to 
enroll in graduate school as conducted by Aslanian and Brickell (1988) 
and Aslanian (2001). 
6. Future research should include an examination on whether or not 
students with different demographic profiles are as successful in the 
various graduate degree programs when compared to students with the 
predominant profile. 
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Appendix A: Survey Instrument 
Instructions: Please select t h e  opt ions tha t  best  describe you: 
I. Gender 
Male • remale 
2. Age 
22-25 
[7 26-30 
31-35 
36-40 
3. Marital Status 
[7 Single, Never Married Divorced or separated 
Married 1 Widowed 
4. Race: Select the  primary race you consider yourself t o  be. 
0 White American Indian or Alaska Native 
Black or Ahican American Cj Native Hawaiian or other Pacific Islander 
Asian 
5. Ethnicity 
q Hispanic or Latino 
Non-Hispana or Latino 
6. Income Level 
Under $20,000 $40,001 to $60,000 $80,001 to $100,000 
[7 $20,001 to $40,000 $60,001 to $80,000 $100,001 and above 
7. Number o f  children i n  household: 
01 0 3  05. 
0 2  0 4  
8. Program of Study: Please choose the program of  study you are currently pursuing. 
MBA MBWMHA 
MHA MBA/MSL 
MSL 
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INSTRUCTIONS: PLEASE RESPOND TO THE FOLLOWING STATEMENTS ABOUT WHY YOU WEN1 
TO GRADUATE SCHOOL 
1. Using the scale below, indfcate t o  what  extent each o f  t he  fol lowing items presently corresponds t o  
one o f  the  reasons why  you go t o  graduate school: 
1= Does no t  correspond a t  all; Z=corresponds a little; 3=Corresponds moderately; 4=corresponds a 
lot; o r  5= Corresponds exactly 
Does not Corresponds a Corresponds Corresponds Corresponds a lot 
correspond at all little moderately exactly 
1. Because with only 
a college degree, I 
0 0 0 0 0 
would not find a high- 
paying job later on. 
2. Because I 
experience pleasure 
0 0 
and satisfactlon while 
learning new things. 
3. Because I think 
that a graduate 
0 0 
degree will help me 
better prepare for the 
career that I've 
chosen. 
4. For the intense 
feelings I experience 
0 0 
when I am 
communicating my 
own ideas to others. 
5. Honestly, I don't 
know; I really feel 
0 0 
that I am wasting my 
time In graduate 
school. 
6. For the pleasure I 
experience while 
0 0 
surpassing myself in 
my studies. 
7. To prove to myself 0 
that I am capable of 
0 0 0 0 
completing my 
graduate degree. 
8. I n  order to 
maintain a more 
0 0 0 0 0 
prestigious job later 
on. 
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. . 
experience when I 
discover new things 
never seen before. 
10. Because 
eventually it will 
0 0 0 0 0 
enable me to enter 
the job market in a 
field that I like. 
11. For the pleasure 
that I experience 
0 0 0 0 0 
when I read 
interesting authors. 
12.1 once had good 
reasons for going to 
0 0 0 0 0 
graduate school; 
however, now I 
wonder whether I 
should continue. 
13. For the pleasure 1 0 
experience while I am 
0 0 0 0 
surpassing myself In 
one of my personal 
accomplishments. 
14, Because of the 
fact that when I 
0 0 0 0 0 
succeed In graduate 
school, I feel 
Important. 
15. Because I want 
to have "the good 
0 0 0 0 0 
life" later on. 
16. For the pleasure I 0 
experience in 
broadening my 
knowledge about 
subjects which appeal 
to me. 
17. Because this will 
help me make a 
0 0 0 0 0 
better choice 
regarding my career 
orientation. 
18. For the pleasure 
that I experience 
0 0 0 0 0 
when I feel 
completely absorbed 
by what certain 
authors have written. 
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go to graduate scl 
and frankly. I coul 
satisfaction I feel 
when I am In the 
accomplishing dimcult 
acadernlc activities. 
I 21. To show myself that I am an 0 
intelligent person. 
22. I n  order to have a 0 
better salaty later on. 
0 0 
23. Because my 
studles allow me to 
0 0 0 
continue to learn 
about many th~ngs 
that Interest me. 
24. Bccause 1 belleve 0 
that a few additional 
0 0 
years of education 
will Improve my 
competence as a 
worker. 
25. For the "high" 
feeling that I 
0 0 
experience whlle 
reading about various 
Interesting subjects. 
26. 1 don't know; I 
can't understand 
0 0 0 
what I am dolng In 
graduate school. 
27. Because graduate 0 
school allows me to 
0 0 
experience a personal 
satisfaction in my 
quest for excellence 
In my studies. 
28. Because I want 
to show myself that I 
0 0 0 0 0 
can succeed In my 
studies. 
Note. This scale is adapted from the Academ~c Motlvatlon Scale by Valierand et al (1992). Adapted and 
reprinted with permlsslon from the authors. 
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Instructions: Think back to when you decided to enroll in graduate school. Perhaps you were 
Interested in attending for a whiie, but delayed actually applying. There may have been 
moments or specific events that occurred motivating you to actually apply and enroll. Please 
rate the following events that may have been an influence on your decision to enroll with one 
of the following options: No Influence, Little Influence, Moderate Influence, or Signlflcant 
Influence. I f  you experienced a trigger not listed, please enter it in the space provided in 
question 16 and rate this trigger in the same manner as the others. 
I I. Trigger events: 
Little Moderate Much 
No influence Influence Influence Influence 
1. Getting married. 0 0 0 0 
2. Getting divorced. 0 0 0 0 
3. A death in the family. 0 0 0 0 
4. You were laid off or unemployed. 0 0 0 0 
5. A friend, family member, or acquaintance was laid off. 0 0 0 0 
6. You feared a layoff was likely or imminent. 0 0 0 0 
7. You were passed over for a promotion. 0 0 0 0 
8. You were given a promotlon, new job responsibilities, 0 
or took a new job. 
0 0 0 
9. A peer, friend, family member, or acquaintance 0 0 0 0 
encouraged you. 
10. You experienced a financial crisis. 
11. You were offered tuition assistance through your 
employer or other swrce. 
0 0 0 0 
12. You had a particularly negative event, environment, 0 
or conflict at work. 
0 0 0 
13. You moved to a new geographic area. 0 0 0 
14. You received some marketing information. 
0 
0 0 0 0 
15. You decided to start a new career. 0 0 0 0 
16. Other (Pleasedescribe) o o 0 0 
Thank yau for taking time to complete this survey! 
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Appendix B: Permission Letter for AMS 
Frazier; Brad 
Fmm: Bob  
Sent: Friday, Februaiy 06,2009 7:26 AM 
To:  
Subject: AMS 
I hereby grant, permission to MR. Bradford Erazier to  "so the Academic Motivatiari Scalc for ~ L S  dissertation on the 
aducaeioM1 motivation of adults. Should any qlsstion arises, please feel free to contact m e .  
-- 
Kobert J. Vsllerand, Ph.D. 
Professeur et Dkecteur, 
Laborstoire de Recherche sur le Compofiemcnt Social 
1)kparternent dc Psychologie 
Universid du QuCbec MontrCal 
www.os~cho.~iqam.ca/lrcs 
- 
Appendix C: Voluntary Consent Form 
Lynn U n i ~ ~ c r 8 i Q  
'17ilS OOCIlAfENT SIIALL ONLI'DE US1l.l) 'I'O PROVI1)1C AUTHORIZATTON DOR 
VOLUNTARY (:ONSENT 
PI<OJEC'I'TITLE: h<otivatioao of \VorkiibgAdullr Buro(lig iu uu Evaninl: Cinlduste Dew* Promm. 
I'roject IRD Number: - Lynn Ultiversity 3601 N. ?Ailitnty Trail Docn Rnton. Florida 33431 
2004 -u/%J. 
I IIr.arlfo~d K. ~~Li i~ .  ata:t d u c l o ~ i  shdcul 31 L p u ~  U~~ivcrrity. Iom alvclybag Blol,nl I.mdcrsl!ip, will, n 
rpecializalion in Corpontc l.eaderrltip. U,teointydsgrco rrqu~rentenls is to cottduci a rcscarclt sl-~dy. 
DTRF.CTIONS BOR THXPARTICIPANT: 
Yo11 am being asked to participate in my reaarch study. Picase read this carefuli~. 'I hir form provides you 
wit11 infonn~tion ahotil Iht slt~dv. TJie Princival Invcslientor (Uradford Prn7ier. or hivhnier rcpresenL?live if 
- .  
applicnl~lc) will annver all ofpb~tr q~~c<linns: Ask querlinnr about an)lit in~ p u  dolt't onddrsbnd hefore 
tlrciding whtll!er or not to paiticipato. You arc fire to ask questions at ;uty time tlcfo~e, during, or ancr 
your pdcipalion ill Illis sludy. Your parlicipatinn l p  enrirrly volunrary rind yo11 call re&sc to parlicirare 
witholll pcnolly or loss oi htlufils lo \\'lticlt ).ou arc o:l,crtrirc allillal You ock$~owlcdg; Illot you arc 01 
lcncl 22 ymr, o f  a@, nsld 11991 yoto du not havc n!rdlcal paolztrlor 11, I.II(P,II~P,~ UT C~J~CC.II~UIIAI blrrfrrs lhnl 
prccl~rdes tlnderslanding o f  csplanalions contained in flus nullturkaliou for volu~tfnryconscnt. 
PUkU'OSE OP TFfIS KlSSlSnllCH STUDY; Tbc sbdy is about (be n,otiv~tioss ol'odults enrolliaq itt R 
pm-tilnc ~radt12te scltool dsgrrc progiam. 'Ibcrc arc spprnxiln3tely 650 people invilrd lo pndictpatc in 
11sis study. ~ l l  of lro nrriieinaols arc ctrmentiy ~nrol led in II wdtmfc Drugrani throt!glt Ihe School of 
If you 8 8 , ~ :  to p~nicl)!atc i n  Illis .iun*ey, yo11 will first c~lmplclcacclidn I askine for i~lfuorralirrtt sllch ns 
den~o~rupltic ~laln, nttcl ~vhicll prognrn in which yufr art! et>nlilerl. You will then hc arkcd lo uamplclc 
Section U \~flvlrich asks you to lato 28 stalon~o~tl~ n~rd thuir intpael 011 your decision lo cnroll ih grudtlnlu 
soltool. Section FIT ask you lo rate s~>ecilic I r i~~cr inp.  cvcrtfs tl,d ntay 11nvc infl~,crtcctl your dccisimt 10 
. . 
apply oltd c!,roll it, ~rndtlhto s;l~in,l. T I ~ c ~ v  lltric xilio:ai slion~ld take nlrout I 5  ntitwcr lo ro~~~~~lc : : r :  
Anel  you ca~:~ylclu l l ~ c  survey, you arc apkcd lo placc Iltc cc~~n~rlrled aurvc). ill u cdrdhc,anl hankcr box 
~.vIliclt will bc lcfl at Il8c iioalt of lllc aoo~,~. I>lc,l>6, 00 ,101 !,11 U,IY irle#,ffi;lq ,#?or.k I?,, l/te.\r,r5~1~, sttc/# 
P0SSmT.E RISXS OR DISCOhlSOR'1': 'This sltlrly involws minimal risk. \'ou way lind 11ta1 some o f  
llro quexliv~ts erc scnsitivo i n  nnbtrc. 111 addition, particilrsliort in Illis slsdy rquircs a minimal amot~nl o r  
yotir lin>c and ~ffi lsl. 
Inrtil~~lionai Roricw Board for IltsP~olerti~it f fL!nsu SU~/CLII 
L$%nUnlveniiy 
3601 N. blililmy'liail Uwa Rslon. flurilru 31431 
POSAWT R TtINVPITS There tvav Itc no direct benclit to VOI In uarl~oioaline is Il~ii. r*crtdr RIII 
FUVhYC'LU, i.OVSlTli7nATIONS: Tllcro is #no ii!ld!lci?l co!llyelllaliulr lor ).out pllllcip:tlia~& ill thir 
rcsi...relr . 'I llcrc arc nucosts lo )..>!I a ?  o rc.;!zIl ufyuor lrtiiiiilt.$liol> it. llllr sltrJy. 
fi'VNfri19JT\': Sttrveys will b allonylnotrs. Ct~rapidio~r of tlkc survcy will hlzply cotlrent Yo18 will 
nut blr idcnlilioil ;rnfl ditl;, srill $e ia~>n~lcd as "nroui~" rerTmrtrzs. Y4rlleiuslion 81 t i l isst lwe~ is ~oltlnlary 
Thc mvnllr uf lhlr utt~dy may bu publ~rl~ccl ill a tliwetloti~r, sck~rtific jol~nmls ot presented at profossivnnl 
mcclings 11s addition, your indir,idt~al privacy nil1 be ~tai~lfoir~uci III all publicntior~s or presentations 
mr~rlting fronrthir sn~rly. 
Al. l l ~ c  d.!I;$ gatl~crc$ <lrlri118 (Iris sltfcly, wltielt wcro lprovior~sly d;scr~bd, rvill be krpl slricfly conlidrnli~l 
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